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ABSTRACT 


The purposes of this study were threefold: (1) to define 
the role of the recreation aquatic leader in the community; (2) to 
establish criteria for selection of the conceptual framework for an 
effective leadership programme; and (3) to develop a rationale for 
application to an effective aquatic leadership curriculum. The in- 
tention was to develop suggestions from the major fiol ications to ex- 
pand and adapt the scope of an aquatic training programme for recrea- 
tion leaders in their respective communities. 

A variety of sources were utilized to Meciee the rationale. 
Current data was collected from personal interviews with professional 
personnel in meerdaeiey and aquatics. Background and basic theory 
were extracted from related literature in the areas of business ad- 
ministration, cducation, physical education, psychology, and sociol- 
ogy. Personal experience provided a guideline for evaluation of the 
ceeeiuervity for cee eee of the data. 

The rationale was divided into the role of the leader, 
goais, content, and method, to facilitate its application to a spec- 
ific programme. The Alberta Provincial Recreation Leadership School 
was the specific programme to which the rationale was applied.’ 

The role of the leader was found to be defined by each com- 
munity. It was delimited by community size, facilities, supervision 
and the leader's individual willingness and interest in aquatics. As 
a member of the community recreation team, the aquatic leader's role 
was found to be most often that of facilitator and influencer. 


The proposed rationale's main object was one of encouraging 
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enjoyment in aquatic participation in all types of recreation 
programmes, for all interested persons regardless of age group or 
social status. A core programme with a single focus which provides 
leaders with a list of expert resources within the scope of aquatics, 
was indicated as a successful training approach. A compulsory sup- 
plementary programme to follow the core programme was indicated to 
complete the initial leader training. Stress was made on the tech- 
niques required for conducting a chosen activity in level one or two. 
The activities suggested included one from each level: (1) games - 


diving - synchronized; (2) lifesaving - pool operations - competitive. 
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CHAPTER I 


STATEMENT OF THE PROBLEM. 


I. INTRODUCTION 

Progress is the goal for all people today as an indicator of 
success and a measure of seeeeranrinn, Daily there are reports ces. 
ing that man's increased knowledge, greater skill, aia improved facili- 
ties have combined to make almost any pursuit possible. What is often 
overlooked is that progress is not without its disadvantages. At ''Man 
and His World", Montreal's World Fair in 1967, a central theme pavil- 
ion reminded man that along with the rapid advancements of quality and 
quantity in production and professional endeavours of business, indus- 
try, education and sport, man is paying a price. The price of progress 
is change. 

It is the dynamic nature of change which provides the threat 
to man's eocurins while simultaneously providing him the challenge to 
mature, grow and erie es: To cope adequately, man has to re-examine 
his approaches to learning and to living. His philosophy has changed 
to x more humanistic approach. are influenced the educational 
aim to become one designed: 

to interpret the universe in terms of. everchanging, ever- 

developing human experience for more efficient societal 

living. 
Educational methods like John Dewey's principle of learning by doing 
meaningful things and participating in actual experience, has been 
coupled with a pragmatic approach to reinforce the recognition of the 


1 Randolph W. Webster, Philosophy of Physical Education, | 
(Wm. C. Brown Co. Publishers, Dubuque, Iowa, 1965.) p. 74 
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multivariate nature of satisfying man's needs and its byproduct, 
change. Despite these advances, today man still tends to avoid initi- 
nthe change. 

The recreation concept — change is as good as a rest, still 
predominates. There is little evidence that people take the effort to 
explore’ the opportunities available. For this reason administrators, 
instructors, and leaders, are needed to help man experiment with 
change, meet its challenges, enjoy success and understand progress. In 
the recreational setting man has a protected environment for self-ex- 
pression where the consequences of his efforts are meaningful to him- 
self and to those of his group. John Farina has recently pointed out 
that: 

Leisure is personal jteandthe consists of activities not 

directly related to utilitarianism except insofar as they 

promote self-realization.? 
With instructors to teach skills and leaders to guide their applica- 
tion, man can find in recreation a solution to enjoy living and prog- 
ress. The only ceiling on human progress would eatexe failure to 
think effectively and to develop the capacity for putting thought into 
action.2 Leaders-are trained for these purposes. 

Research into leadership development shows that a variety of 
icecre have been used in an effort to establish criteria for suc- 
cessful leadership. Early research indicates a emphasis on identify-- 
ing the trait characteristics of effective leaders. This approach was 

2 John Farina, "Toward a Philosophy of Leisure", Leisure in 
Canada - Proceedings of the Montmorency Conference on Leisure, (Fitness 


and Amateur Sport Directorate, Ottawa, 1969.) p. 9 


3 John Adair, Training For Leadership, (Macdonald, London, 
1968.) p.1l 
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quickly abandoned after 1940 when a RP cee by Bird found that of 
all the studies of leadership qualities, only five percent of them 
were common in four or more studies. 4 The concept of born leaders be- 
came changed to leaders being determined by the situation. Unable to 
control the variables of each situation, this approach provided limit- 
ed explanation of either function or role of the leader. Another 
group, the functionalists combined the more manageable.aspects from 
the two former approaches and theories. Their hypothesis basis was 
dual fold with both personality traits and situational factors a part 
ot leader effectiveness. Within this approach selection and training 
leaders was feasible, although not refined. Since then many variables 
have been explored in relation to Tender behavior. As Bass pointed 
out from his research studies; "Leadership in its entirety is exceed- 
ingly complex in structure and its various methods, levels, and inter- 
actions." Meron the search for a comprehensive definition still 
continues. In current research, the complex nature of the leader phe- 
nomenon has led a well-known psychologist and leading researcher, Fred 
E. Fiedler, to publish an article entitled "The Trouble With Leader- 
ship Training Is That It Doesn't Train Leaders."© This is an apt re- 
flection of the dilemma faced by business administrators, educators 
and recreation directors whose effectiveness may depend on trained 


leaders. 


4 Carl E. Willgoose, The Curriculum in Physical Education, 
(Prentice Hall Inc., Englewood Cliffs, New Jersey, 1969.) Hi 2S 


5 Bernard M. Bass, Leadership, Psychology and Organizational 
Behavior, (New York, 1960.) p. 196 


6 Fred E. Fiedler, ''The Trouble With Leadership Training Is 
That It Doesn't Train Leaders", Psychology Today, (February, 1973.) 
p. 23 , 
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Recreation is made up of many different activities, each 
linked towards the common es ne Ginieedilind an experience for the in- 
dividual personally, sj taieieeceat y and subjectively for his personal 
satisfaction.’ Within the various activities, leadership behavior is 
within a boundary or specific to the nature of the activity. The re- 
minder of Meyer points to this specificity and helps define the role 
of the recreation leader: 

If the recreation program ... is to emphasize personal de- 
velopment rather than games for children, we shall need 


leaders who know more than is vouchsafed in a physical ed- 
ucation major in a typical university. 


In Alberta there are many opportunities to engage in recrea- 
tion activities. Individual choice is limited only to physical pre- 
disposition, personality (or intra-psychic predisposition) and environ- 
mental factors. ? Swimming is one of Alberta's popular recreation 
activities and the recent increase in available facilities has prompt- 
ed more people to be aware of the possibilities water a iiece for en- 
joyment. | 

In the past ten years the swimming calibre has improved tre- 
mendously because of the Canadian Red Cross Society Water Safety Ser- 
vice implementation and maintenance of a progressive award skill teach- 
ing programme, and its attention to teacher training programmes. 

7 +A. F. Affleck, "Toward the Disciplined Use of the Profes- 
sional Self: A Bibliography to Facilitate the Search for Principles 
of Professional Recreation Practice", (Unpublished Paper - Department 
of Recreation Administration, University of Alberta, October, 1971.) 
Poel 

8 Honorable R. B. Meyer, "New Frontiers of Recreation", 


Proceedings 40th National Recreation Congress, (National Recreation 
Association, New York, 1959.) p. 4 ° 


9> John faring, Op. cit... p.°9 
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Across Canada the programme is a success. Recently, instruction tech- 
niques were revised in light of current educational learning theory 
of ‘shaping individual skills! into beeinoine mature patterns of 
movement rather than applying a aS progression of partial skills to 
the individual learner. It is fortunate that the gap between theory 
and practice is oe wide. However it is still up to the practitioner 
to put the ideas and theories into practice as he becomes informed 
and trained in their feasibility and use.!0 

Naacton refers to more than the skill of swimming. It en- 
compasses all activities related to doing in, on, through, around and 
under the water. Moves by the Canadiari Red Cross Society Water AGES 
Service into the whole area of nicpinealics are beginning. As an example, 
in 1973 representatives from aoxiee Canada meet at Prince Edward : 
Island to discuss small boat activities - operation, maintenance, in- 
struction, safety and recreation. !! 

Within the system of water safety, the concept of leader is 
designated to an individual not qualified to instruct but only to 
assist due to his lack of experience, age, and physical ability. The 
Water Safety Leader in this system is the prerequisite to the Society's 
highest recognized award, the Instructor. However.to provide leader- 
Ship in the context of a member Sr iie community recreation team, 
there is a need for a different type of aquatic leader. He must be 
trained to help instructors and participants experiment with change, ~ 

10 Murray Smith, "A Hard Look at Teaching Methods", pre- 
sented to the Physical Education Specialists Council of Alberta 


Teachers! Association, Red Deer, Alberta, April 5, 1968., p. 7 


11 A. G. Gilmet, personal interview, April 10, 1973. 
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meet its challenge and enjoy success to understand progress better. 
These will be the characteristics of the aquatic leaders of the 


future. 


II. THE PROBLEM . 

The purpose of this study was to construct a rationale for 
the development of an aquatic leadership programme pata part of total 
community recreation leadership training. 

Specifically, this study endeavoured to: 

1. define the role of the recreation aquatic beaded in the community. 
2. establish criteria for construction of an effective aquatic lead- 
ership programme by examinide tthe theories of leadership, the concepts 
of professional preparation in recreation, and the education philos- 
ophy for teaching physical skills. 

3. to develop a rationale for application to an effective aquatic 
leadership cunembeulaaie: 

It was KEE the intention of this study to apply the rationale 
to construct a ‘specific curriculum for an aquatic leadership programme, 
but to develop some of the major implications as a suggestion for ex- 


panding and adapting the scope of an aquatic training programme for 


recreation leaders in their individual communities. 


III. IMPORTANCE OF THE PROBLEM 
The increasing level of affluence in our society has made 
many more swimming pools available. Most communities now have access 


to both indoor and outdoor pool facilities or a body of water where 
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they can enjoy the various forms of ecard os i.e. swimming, diving, 
scuba, or fishing, boating, sailing and canoeing. ! The Water Safety 
Service of the Canadian Red Cross Society has provided most Alberta 
communities with the opportunity to learn basic swimming skills. 
Depending on trained volunteers and qualified instructors, examiners, 
area supervisors, etc., the Canadian Red Cross is providing informa- 
tion and sine aquatics to Alberta.!3 Basic swimming skills are 
becoming firmly established as part of community social development. 
Now the challenge is: 

to co-operatively create the opportunity for man to attain 

a state of leisure and develop through the educational pro- 

cess in our communities, the capacity to choose, and to 

* choose in terms which will manifest their own values through 

self-expression. 4 
A leader will facilitate this goal attainment, once he has partici- 
pated in an effective general aquatic leadership programme. The 
Canadian Red Cross Society Water Safety Service in Alberta predicts 
their Pasgzes will in the future, become specific to the community, 
especially since the eres volunteer is disappearing. 

Now that the basic swimming skill programme is successfully 
ddedPPned, it is time for instructors to revise their approach to 
meet community needs, to learn more of the scope inherent in aquatic 
activities, and to initiate change, that is, to become leaders. 
Reflecting the current educational philosophy, cRBMESSUE is turning 

12 E. B. Monsama, Leadership Development Study, (Published 
Report, University of Alberta & Department of Health, Recreation and 
Welfare, Alberta, 1969.) 


13 A. G. Gilmet, personal interview 


14 _Rex Beach, "Toward Social Evolution: The Role of 
Leisure’, (Theme Session Address at the Canadian Conference of Social 
Welfare, June, 1972.) 
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to present satisfaction and enjoyment for all, not preparation for 
participation in the future. Now is the time to: 

encourage people to participate in an activity for itself 

rather than for rewards, then perhaps more people would 

niece Pa types of activity well into and passed middle 

age. 
As an integral part of recreation, trained aquatic leaders will pro- 
vide challenges to keep communities growing; progressing towards 
higher quality of enjoyment. 

Leadership was selected as an important recreation component 
in Fournier's "Survey of Recreation Components Operating in Selected 
Areas in Alberta." Among the needed research which Fournier felt 
demanded early attention, two emphasized the Seema of general re- 
creation leadership courses.!? Backed by this survey of some of the 
community needs in Alberta, this study has endeavoured to develop a 
rationale for incorporating aquatic leadership with a total recrea- 
tion leadership programme. 

The Alberta Provincial Aquatic Workshop was structured 
theoretically "to provide interested volunteers and persons employed 
in areas of aquatics an opportunity to further develop their leader-_ 


18 


ship." However there are conflicting assessments as to the effec- 


15 Stuart G. Robbins, "To Educate for Leisure: Educate for 
Now'', Quest, (University of Alberta, Faculty of Physical Education 
Vols 2s0NO? 2, NeDruarys L973.) ps, © 


16 Lionel J. Fournier, ''Survey of Recreation Components Op- 
erating in Selected Areas in Alberta'', (Unpublished Master Thesis, 
University of Alberta, 1964.) p. 45 


17 Ibid. p. 106 


18 ----, 1973 Provincial Aquatic Workshop, April 28 - May 
6, (Department of Culture, Youth and Recreation in co-operation with 
Division of Leisure Education, and Physical Education, Mount Royal 
College, Calgary, Alberta.) 
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tiveness of the Workshop's role in the ae recreation scheme. The 
Director of the Water Safety Service for the Canadian Red Cross in 
Alberta, Mr. A. G. Gilmet, agrees with the stated aim, and works ith 
the government to help make it effective. Mr. Gilmet sees that the 
workshop provides a broad base for all potential aquatic leaders even 
though the sceeeame is geared to those working in summer aquatic 
programmes. He sees it as the proving and training ground for moves 

to a more permanent facility.!? According to the viewpoint of the 
Supervisor of Recreation Education, Mr. L. A. Thomson, the Workshop's 
purpose is not to train leaders but to create a place for him to get 
knowledge and discuss problems, ideas, etc, 20 The effectiveness of the 
Workshop's training of course conductors is impractical in terms of 
leader training according to the University of Alberta's Aquatic Super- 
visor, Mr. R. Kirstein. He said it was too preoccupied with skill con- 
tent and admin ccantie policy instead of requiring the skill knowledge 
as a prerequisite and concentrating on communication for training lead- 
ers how to pass their knowledge on to others. 2! With such a diversity 
of opinions over existing approaches to recreation leadership activity 
Pe sadlttes especially in the aquatic area, the need for developing a 
rationale as a basis for an effective aquatic programme is strongly 
indicated. The Canadian Red Cross Society and the Royal Life Saving 
Society, Canada, have begun to develop a joint approach to the problem 


at the instructor level. With a developed rationale for a guideline, 


19 A. G. Gilmet, personal interview 
20 L. A. Thomson, personal interview 


21 R. Kirstein, personal interview 
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an effective aquatic leadership programme could be implemented. 


IV. DEFINITION OF TERMS 


For the purposes of this study the following definitions ap- 


ply: 


Aquatic: 


Aquatic 
Leaders: 


CRGS : 


Leader: 


Leadership: 


Recreation: 


area of field of study of activities performed in, on, 


‘through or around the water, i.e. water sport. 


A recreation leader interested in involving his group in 
all aspects of aquatics. He is involved in the total re- 
creation programme, not just in aquatics. 

Canadian Red Cross Society, Waren Safety Division, 
Alberta and North West Territories Branch, Edmonton. 

an individual aith the ability and knowledge to provide 
effective leadership by helping the group experiment with 
change, meet its challenge, enjoy success through goal 
achievement and initiate future task eee aianes 
the process of influencing the activities of a group or 
individuals in its task of goal setting and goal achieve- 
ment.*> ~ oY 


"is any form of experience of activity in which an indi- 


vidual engages from choice because of the personal enjoy- 


22 The reader should refer to Chapter 3 of this study where- 
in the concept of a leader is developed. 


eet en Stogdill, "Leadership, Membership, and Organiza- 
tion", Psychology Bulletin, (47: 1-14, 1950) 


24 The reader should refer to chapter 3 of this study where- 
in the above definition of leadership is developed. 
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ment and satisfaction which it brings directly to him.'"29 


RLSSC : Royal Life Saving Society Canada, Alberta Branch, Cal- 
. gary, Alberta. 
Volunteer: an individual with interest in the activity but not nec- 
essarily qualified, highly skilled or with any specific 


; background knowledge in the activity to be led. 


V. LIMITATIONS 
1. The variety of connotations for a leader and leadership in the 
different fields of business, administration, education, industry and 
social work, make it avek Tele to build a conceptual framework. Terms 
often’used interchangeabie with pe Aueeriag ge administrator, counsel- 
lor, educator, Stan hig fet soca. initiator, and instructor. 
2. There are few current publications specifically pertinent to lead- 
ership development. Recent studies are focused on the problems of 
leader behavior in a group, leader selection, and measurement of ef- 
fective leadership. | 


3. The criteria for selecting concepts for an effective and practical 


rationale are derived from general leadership theory, the experience 


and expectations of the professionals interviewed and from the writer's 


personal experience. 
4, The appropriateness of the proposals made in this thesis must be 
judged in relation to the writer's level of knowledge and thought, due 


to the subjective nature of the philosophical method of study. 


25 G. D. Butler, Introduction to Community Recreation (4th 
Edition, McGraw-Hill Book Co., New York, 1967.) p. ll 
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VI. DELIMITATIONS 
1. The rationale was to serve as the basis of an aquatic leadership 
development programme of a total community recreation leadership 
training school such as the optional aquatic activity course of the 
Alberta Provincial Recreation Leadership School. 
2. Since this rationale was to be the basis for an Beeivity course 
of a total recreation training programme, three major assumptions de- 
limit the consideration of principles: 
A. The rT eae be designed for candidates interested in 
aquatic leadership for community or camp, but who de not nec- 
essarily possess any advanced swimming qualifications. : 
B. The specific community requirements need not be a major 
essential criteria in the curriculum development of an aqua- 
tic leadership training programme. 
C. Candidates for aquatic leadership be selected at the 
detratesn of the general leadership school of which the act- 
ivity was a part. 
3. The principles were selected from eaeaden on professional prepar- 
ation and volunteer training in recreation, physical education and ed- 
ucation. However since most Steere leadership theory is from mili- 
tary and business training studies, these theories were considered ap- 
plicable to this study. 
4. The Canadian Red Cross Society Water Safety Service Division in 
sieeve and the Royal Life sari Society Canada in Alberta, were the 


only two aquatic services consulted for policy or training aquatic 


leaders in Alberta because they were the two major active societies 
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influencing aquatic development in Alberta. 

5. The recommendations in this thesis were those of the writer and 
although she acknowledged assistance from the representatives of the 
Canadian Red Cross Society, the Royal Life Society, and the Department 
of Culture, Youth and Recreation, the results are not necessarily re- . 


presentative of these organizations. 
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CHAPTER II 


METHODS AND PROCEDURES 


I. INTRODUCTION 

The rationale was developed from a variety of techniques uti- 
lized to obtain pertinent information. Current data was collected 
from personal interviews with professional personnel in the recreation 
and aquatic fields. Background and basic theories were extracted from 
an extensive study of related literature and the rationale was devel- 
oped using a philosophical approach based on both these sources and 
personal experience. It was the intention of the writer that this 
study offer basically a series of sensitizing concepts and ideas, based 
on a theoretical analysis that. would allow the practitioner to apply a 
variety of approaches to obtain effective aquatic leadership as a part 


of the individual community recreation programme. 


II. SOURCES OF DATA 
Documentary Information: 

Selected literature in the field of education, physical edu- 
cation, sociology, business administration and psychology was reviewed 
in order to reveal concepts in training schemes which were relevant or 
applicable to an aquatic leadership development programme. 

Research from the field of education provided the framework 
of curriculum ponsenection and information regarding the needs of the 
learner, the task of the educational leader, and the role of relation- 
ships between teacher and group. From the field of obemical education, 
a review of the literature included the aims and objectives for devel- 


oping physical skills, the relation of physical skill development to 
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the total education process, and the professional preparation philos- 
ophy for activity team leaders. Sociological research provided an 
understanding of leadership role and function, tha relationships of 
groups to leaders and the development of interpersonal relations. 

Material regarding the development of leadership theory was 
available from studies of military leader training courses and business 
or industrial leader development programmes. Problems of specificity 
of leader behavior to the task or situation or expectations of the 
"boss! were explored from these viewpoints. Psychological studies 
tended to center on leader behavior and changing group or individual 
behavior while the business administration literature fSeused on prob- 
lems of leader selection, training, role and effectiveness of the 
group. Together, the review oF literature from these areas provided 
a survey of the scope of the leadership concept. 

From hp eines minutes of meetings and reports from confer- 
ences, the RLSSC and CRCS provided information about the scope of aqua- 
tics, the content matter of skills and the present role of aquatics in 


the organizational structure of the community recreation programme. 


Official Personnel: 

Representatives from the two major aquatic organizations in 
Alberta, CRCS and RLSSC, and from the Alberta Provincial Government, 
were formally interviewed during April, 1973. They provided informa- 
tion regarding the present situation of aquatic leadership development 
on the local scene; the importance of aquatic leadership to the total 
recreation approach in the community; and the future trends of eqder 


training programmes. Figure 1 indicates in summary, their position, 
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the sponsoring organization, and the area of specialization at the time 


of the interview. 


SPONSOR NAME SPECIALIZATION INTERVIEW 
AND POSITION DATE 


Alta. Dept.}| L. A. THOMSON, | Provinctal Recreation Leader- B/5/73 1 
of Culture | Supervisor of ship School; Activity Work- 

Youth and -Recreation shops; etc. " 

Recreation Education 


R, KIRSTEIN, Training Programmes for Life- 4/6/73 
Supervisor of guards, Instructors, Leaders, 

Aquatics; Methods and Skill teaching. 

Technical 

Chairman 


A. G. GILMET, Set up programmes in commun- 4/10/73 
Director of ities, guidance in planning 
WSS-ALBERTA- facilities, total aquatic pro- 

NWT gramme development and main- 


tenance, 


Figure 1. Professional personnel specializations. 


Informal discussions with committee members within the Physi- 
cal Education and Education Department and with members of the Depart- 
ment of Recreation Administration at the University of Alberta, helped 
ce direct the approach to the problem of synthesizing concepts for 
specific application to aquatic leadership. Similarly information ob- 
tained from casual talk with prospective aquatic leaders and interest- 
ed individuals led to a clarification of some of the many problems 


likely to be encountered in an aquatic leadership programme. 


Personal Experience: 
The writer's personal experience included twelve years of work 
in the capacity of volunteer, instructor, leader and administrator ‘for 


a variety of aquatic programmes. The approach to leadership training 
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varied with the programme approach, the type of facility and the ob- 
jectives of the total recreational curriculum. Figure 2: Personal 


experience, provides a resume of the related experience. 


III. COLLECTION OF DATA 
Review of Literature: 

In the literature of education, physical education, sociology, 
business administration and psychology, the facts relating to essential 
leadership qualities, to training skills, to potential leaders! inter- . 
ests, and to aquatic skill development, were examined. Selection was 
then made of the criteria for development of the rationale. 

Basic tests provided the shied data, journals and per- 
iodicals provided ee research studies scrutinized, and the printed 


material helped make the implications from the research to current 


problems and existing leadership training programmes. 


Personal Trimeeviewss 
The interviews were set by appointment with official person- 
nel one week in advance of the visit. The nature of the interview, 
its purpose and part in the total problem were mentioned at this time 
so that the interviewee would know the type of information expected. 
The interviews were conducted using a face-to-face contact ap- 
proach with a ninety minute cassette ey ae talk, once the ini-’ 
tial introductions, repetition of purpose, and outlined expectations” 
were exchanged. Similar outline formats Se used in each interview. 
See Appendix B for doce detail. 


Each interview was conducted in the interviewee's office and 


although an appointment was made, interruptions in the course of the 
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hour and one-half were many, since the interviews were held on a work- 
ing day. In all cases full co-operation was secured, 

After the interview, the information was transcribed from the 
tape into notes to facilitate its use. See Appendix B for further 


detail. ; 


Personal Experience: 

The writer's personal experience provided a basis for collect- 
ing the data and was combined with the established principles to influ- 
ence the practicality of the proposed framework. 

The conceptual framework for the aquatic leadership training 
programme was developed. The rationale included the definition of 
leadership in a coneempor ay society, a synthesis of relevant theories 
of leadership for the establishment of selection criteria for leader 
development in the community, and an outline of principles for applica- 


tion to an effective aquatic leadership curriculum. 
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CHAPTER: III 


REVIEW OF LITERATURE 


I. INTRODUCTION 

The concepts of leadership as developed in education, physical 
education, sociology, business administration, and psychology, have 
been reviewed in an attempt to discover relevant principles for the 
proposed rationale of aquatic leadership development. Establishment of 
a definition for leader, of the function of the group, of the compon- 
ents of leadership and af the Genesee. for developing and training in- 
dividuals capable of leadership, provided the conceptual framework for 


this study. The only common acknowledgment consistent throughout the 


literature was that the entity leadership, exists. 


II. THE LEADER AND LEADERSHIP 

Initially the leader has been examined in terms of his person- 
ality and character traits.2° This approach towards understanding the 
leader proved only partially successful as no standard criteria or 
norms were established by which to evaluate an individual as a leader. 
It was abandoned for many years but despite the more diverse approaches 
presently utilized, personality and character traits appear to. be vital 
27 


components of any leader. 


Charismatic personality and rhetoric were the main components 


26\-E"E. Jennings, An“Anatomy of Leadership: Princes, Heroes, 


and Supermen, (Harper and Bros. Publishers, New York, 1960.) Da 6 


27 C. G. Kemp, Perspectives on the Group Process - A Foundation 
for Counseling with Groups, (2nd Edition, Houghton Mifflin Co., Boston, 
LS7OS} peso 
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of leadership used to sway people to individual wishes prior to 1949, 28 
The modern emphasis shifted to study the individual's ability to gain 
another's co-operation through the communication process. 2? The com- 
ponents - co-operation, communication, and the process of change, make 
up leadership and are all dependent on different aspects of the lead- 
er's personality. Mutual feelings of trust is the basis of co-opera- 
tion; elimination of defense filters enables more effective communica- 
tion; and the process of change is most efficient when there is a re- 
cognition of personal needs and the willingness to try. In summary, to 
be effective, leadership requires the ability of the leader to empath- 
ize accurately with his followers. 29 

The roles of the leader and the administrator are not synon- 


omous. In education, the leader's role is defined as, 


initiation of new structure or procedure to accomplish 
goals and objectives or changing goals and objectives.3 


In contrast, the administrator is defined as- the, 


individual who utilizes existing structure and proced- 
ures to achieve goals and objectives.? 


The administrator's role tends to be more a stabilizer to the estab- 


lished institutional organization while the leader's role is somewhat 


20. C. 6G; Kemp, Op. cit...p: 153, 


29 4H. P. Knowles and B. O. Saxberg, Personality and Leader- 
ship Behavior, (Addison-Wesley Publishing Co., Reading, Mass., 1971.) 


p. 89 

SO ated pe 11s 

31 J. M. Lipman, Leadership and Administration, (Behavioral 
Science and Educational Administration, 63 Yearbook, NSSE, Chicago 
Press,,-.1964,. JSp..122 
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disruptive... These two roles cannot be Nis together but one person 
can make use of both approaches. The approach used will depend on the 
orientation of the leader/administrator to the tndiuidua le to the 
group, and to the organizational goals. 

Observation of the great political leaders, whose influence 
was instrumental to cultural progress, provided another dimension to 
formal leadership studies. Jennings proposed three categories - super- 
men, heroes, and princes. Supermen included those great men who were 
rule breakers and value creators. The ideal of the leader as a 
change agent, and initiator evolved from this concept of leadership, 
and helped keep the progress and rapid changes of modern society 
synonomous. 

The classification pe neecee included those great men dedicat- 
ed to a noble cause.°* The educational leader today plays this role as 
an influencer og facilitator, so that others can advance. Each person 
is a unique i adn du poe aee sine his own combination of traits, skills 
and capabilities of which one is leadership. In this view, leadership 
is "a set of functions which no one person can fulfill." In today's 
modern educational system, educators follow policies where the desig- 
nated leader changes with the activity, the level of skill and the loc- 
ation of each endeavour. | 

The great men motivated principally to dominate others, were 


classified in Jenning's system as princes. The influence of the domi- 
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35 R. L. Saunders, A Theory of Educational Leadership, (New 
York, 196627) ps 93 
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nating leader could be either favourable or not, depending on the 
method of application and the goal. Redl postulates a leader as a 
central person, loved and followed by the group members. 2° Manipula- 
tion of the group members by force and cunning was the basis of auto- 
cratic leadership. The exercise of authority in a social group is 
accepted as the basic psychological concept for leadership.?/ The ef- 
fectiveness of either type of leadership seems to revolve about the 
relationships among group members and the leader. 

Cattell devised a method to investigate leadership influence 
from group syntality (cohesiveness). From an examination either of 
the internal group relations or structure, or of the effectiveness of 
the total performance of the group, i.e. syntality, it was proposed 
that the leader was a person who had a demonstrable influence cage 
group cohesiveness. °° Further dissection of group syntality into 
three fundamental interpersonal needs of iaclusion TENG control, 
and affection (closeness) has been proposed as essential in the estab- 
lishment and maintenance of both the leader and the group. 2? These 
components were hypothesized as the developmental process followed by 


the individual, the group, and the leader to attain their potential 


366 GoaGenKemps-Opf cit. sepa 152 


37 J. Drever, A Dictionary of Psychology, (Penguin Reference 
Books, Great Britain, 1964.) p. 154 


38 B. M. Bass, Leadership, Psychology and Organizational Be- 
havior, (New York, 1960:) p. 49 , 


39 W. C. Shutz, "The Leader as Completer" (Mimeographed paper 


- University of Alberta, 1970.) p. 1 
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effectiveness. The leader's function became that of a completer, 
_ to observe which functions are not being performed by a seg- 
ment of the group and enable this part to accomplish them. 
In this way the leaders function was to minimize the area 
of group inadequacies, 40 
Beyond group syntality, other researchers, Hemphill, Cartright 
and rai tee, and Stogdill, extended their approach to include the attain- 
ment of group goals, task achievement or solution of mutual problems. 4! 
The individual was still viewed as constituting the essential elements 
to per eoneea aR his function extended to coordinating the activities’ 
of the group members in their task towards attaining their common 
goal. “* 

Status (position), esteem (value), and behavior (acts), pro- 
vide a three dimensional approach to the examination of leadership. 43 
Through such an approach all types of leadership can be explained and 
classified. Status, and esteem, were historically the first concepts 
investigated. Interest in their part of the leadership system led to 
the trait series of studies and an investigation of influences of group 
syntality, task, and situation, to the leader. The behavioral approach 
reccguized the vital roles played by the leader as a facilitator, in- 
fluencer, initiator, or change agent. 


The common usage of the term leader refers to the person that 


leads; "implying a going ahead to show the way and often to keep those 


‘Say Wea Gieshutes? Op. cit, p. 5 


41 M. C. Ross and C. E. Hendry, New Understandings of Leader- 
ship, (Association Press, 1957.) p. 24 


42) Bt. Mi. Baseue Ope cit. , pidd 


43. Ibid., p. 447 
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that follow under control"; 44 or to the person that guides; "implying 


intimate knowledge of the way and of all its difficulties and dan-. 
gers"; 49 or aS a person who has commanding authority or influence. The 
leader as an influencer or a facilitator is common to the approaches 
used by Rubin and C. R. Rogers, in their studies of educational leader-° 
Ship, to the philosophy of physical education leadership as seen by 
Webster, and Nixon and Jewett, as a basis of consultation for psychol- 
ogists Rowell, Rasmussen, and Truax, to the leadership problem among 
business as explored by Oates, and Stogdill, and to the problems of 
general leadership development as examined by Fiedler. 

° In educational leadership Rh dhe one common hypothesis 
stresses the effective leader as an 


arranger of organizations so that materials, human re- 
Sources, incentive and structure are correlated in a thrust 
to organizational achievement. 46 
To be an effective influence the educational leader must first have 
found a healthy balance between the goals of the organization and his 
personal goals. The leader as an influencer in physical education 
should provide the opportunity and stimulation for growth and attain- 
ment of maximum potential of his students.*’ His influence should be 
geared to the process of acting more than the process of knowing. 
44 Webster's Seventh New Collegiate Dictionary, (A Merriam- 
Webster, Thomas Allen and Son Limited, Toronto, T9G7. op: cu 
BS) bikie. Pp. 4s 9 


46 L. J. Rubin and J. C. Parker, Frontiers in School Leader- 


ship, (Rand McNally Curriculum Series, Chicago, 1970.) p. 146 


47 J. E. Nixon and A. E. Jewett, An Introduction to Physical 


Education, (Seventh Edition, W. B. Saunders Co., Toronto, 1969.) p. 6 


48 R. W. Webster, Philosophy of Physical Education, (Wm. C. 
Brown Co., Publishers, Dubuque, Iowa, 1965.) p. 77 
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The consultant-patient relationship should be a helping one 
where the leader provides specific advice as an expert, information as 
a resource, or learned skills from the capabilities of a process con- 


suivant. 4? 


Directed to both behavior and cognition, the consultant or 
the psychology leader, can communicate through the means of accurate 
empathy, nonpossessive warmth, and genuiness to be effective, 20 

In business, the influence of the leader is on an organized 
group in its task of goal setting and achievement.-+ The leader's in- 
fluence has been found most effective when the associates can achieve 
their personal goals by contributing to the organization's goals. 
To be effective, it is hypothesized that a 1 eGdk must. assume respon-. 
sibility of both the’total task relevant activities and the influenc- 
ing function of the group. i 

The initiator role of the leader is a reflection of the need 
of society to control modern progress. The young child often stimu- 
lates sgtecemsiien resultant change, or lack of change in behavior, in 
turn, stimulates the first member.2* This Foire easily during play 

49 K. Rowell and R. V. Rasmussen, neeHebleation" (Mimeograph- 
ed paper, University of Alberta, May, 1972) 

50 C. B. Truax, "Some Implications of Behavior Therapy for 
Psychotherapy" (Mimeographed paper, University of Alberta, Recreation 
371.) 

5. Mei CLORO6s. and’ Gi E. Hendry’, Op. etts, “ps: 122 


52 J. F. Oates, Jr., The Contradictions of Leadership, (Ap- 
pleton-Century-Crofts, New York, 1970.) p. ll 


53. FO+E.VELedlersea Theory of Leadership Effectiveness, (Mc- 
Graw Hill Book Co., New York, 1967.) p. 7 


54-4 Boi Me, Basse" Op: cit.3' p.) 447 
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and in other social experiences forced on the young child. This be- 
havior is referred to as a primitive form of leadership called behavior 
ae ere This behavior is typically sheghchardkes towards a goal not 
seen by either participant bamea tere is achieved.” In the school sys- 
tem, the teacher, as a leader, has been seen to provide a more informal 
and influential classroom climate, which enhances learning. The immed- 
iate goals are to motivate others by changing the participants! goals 
and by initiating means for them to cope with their needs. 76 
The title, change agent, has been designated by some profes- 
sionals to imply only to 
the professional person who attempts to influence adapta- 
tion decisions in a’‘direction he feels is desirable...seeks 
to secure the adaption of new ideas...and functions as a 
communication link between two social systems.,2/ 
To education, such an individual leader, is becoming more acceptable 
mainly to fill the gap between research and its practical application. 
However in a position of importance, the dynamic nature of the change 
agents role would eee instability between maintaining the system 
and initiating new functions to progress. Therefore the effectiveness 
of the change agent as leader requires scrutiny of the forces of con- 
trol available rage been . 
To develop a good change agent leader, intangible basic po- 
55 Hs Dimock, “Factors in Growth: Individual Growth and 


Organizational Effectiveness.'' (Mimeographed Paper, SGWU, Montreal, 
1970.) : 


56 L. Berman, New Priorities in thé Curriculum, (Charles E. 
Merrill Pub. Co., Ohio, 1968.) p. 190 


57 P. L. Miller, "A Man To Fill the Gap: The Change Agent" 
(Journal of Health, Physical Education and Recreation, AAHPER, Wash- 
ington D.C., Oct. 1969.) p. 34 


58 J.-M. Hipman, Op. cit., p. I19 
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tentials such as depth dimension and inner choice, the personal centre 
of imagination, sensitivity, and courage; need emphasizing along with 
the more obvious potentials of petcuaIe ciendiehowickon, intuitiveness, 
observation, listening, evaluation, and skills. 99 

Although leadership seems to be composed of intangible needs, 
the needs of societal man can be demonstrated. Levy suggested that all 
recreation needs could be classified as expressive or instrumental and 
utilitarian. Recreation leadership needs to consider the type of the 
need as either a biological and physically oriented drive reduction 
one (instrumental) or as a push to Settle ea izhcion eeesuet growth mo- 
tives (expressive), ©? The factors chosen by the leader will be depend- 
ent on the leader's recognition, and identification, of the group an 
individual needs from their eiapitea behavior and verbal communication 
towards a group set common goal. Being flexible to cope in all situa- 
tions may be impossible because of the variety of demands and expecta- 
tions made bnwecens and individuals. The leader is the individual 
with the ability and knowledge +0 provide effective leadership by help- 
ing the group experiment with change, meet its challenge, enjoy suc- 


cess through goal achievement and initiate future task progress. 


Summary: 


Leadership was found to have a complex structure with various 
methods, levels and interactions involved. In the literature leader- 


59 G&. G. Kempsii0p.. Citadepahlz0 


60 J. Levy, ''Recreation At The Crossroads" (Journal of Health, 


Physical Education and Recreation, AAHPER, Washington D.C., September, 
1971) p. 52 5 
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ship effectiveness referred to the leader's influence on group syntal- 
ity (cohesiveness). Group syntality included the satisfaction of the 

interpersonal needs of inclusion, control and affection. The leader's 
personality and character traits were found to consistently affect the 
quality of leadership. 

* Status (position), esteem (values), and behavior (acts), were 
stated as indicative of leadership. The leaders status as superman, 
hero’ or prince covered the spectrum of leadership as initiator and 
change agenihs influencer and facilitator, authoritarian and director. 
The esteem of leadership was found to be a balance between personal and 
organizational goals in education, phySical education, and business. 

In consultation, this role was found to be that of provider of specific 
information for task ebiprertéut In recreation, all these roles afaik 
be applied once the dimensions of expressive or instrumental goals were 
determined. The process of influencing th2.activities of a group or of 
individuals tie found in the tasks of goal setting and goal achieve- 
ment.©! These processes were found to be flexible enough to apply to 
most demands of the group. Contagion leadership was found effective 


among younger children to increase goal satisfaction. 


III. THE GROUP 
A group can be defined as "two or more individuals interacting 
in pursuit of a common goal.''62 Towards a more specific definition, 
61 R. M. Stogdill, "Leadership and Structure of Personal 


Interaction" (Research Monograph #84, Bureau of Business Research, Ohio 
State University, 1957.) p. 3 


62 C. A. Gibb, "Definitions of the Group", (C. G. Kemp, Per- 


spectives of the Group Process - A Foundation for Counseling with 
Groups, Houghton Mifflin Company, Boston, 1970.) p. 26 
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the group has been differentiated from the organization in an attempt 
to discover the nature of the social interaction system. In this 
scheme the group is a peck interaction system with a minimum of 
structure. An organization refers to a social interaction system in 
which differentiation of expectations creates a structure-in-interac- 
tion, or an organization. Discrimination between the group and the 
organization is the basis on which Stogdill constructed an Organiza- 
tion Theory. 

Interpersonal relationships are the basis for understanding 
leadership and its relation to the group process. The group process 
depends on the members! ability to think, Listen, feel, make decisions, 
communicate, interact, and on their personal experience and goals. ° 
By combining the objectives ae eerets content and group processes, H. S. 
Coffey constructed a diagramatic schema, to help clarify the nature of 
the group. (See Figure 3.) The organized recreation group is repre- 
sented in this schema as having characteristics of both the psyche and 
socio group processes. °4 Its heterogeneous age grouping, and voluntary 
membership status working towards a visualized goal differentiates this 
organization from either a relationship oriented psyche group or a task 
oriented socio group process. However, organized recreation can func- 


tion in either of these structures depending on its goal, its members, 


the task, and the situation. 


63 C. G. Kemp, Op. cit., p. 91 


64 H. S. Coffey, "Socio and Psyche Process:-. Integrative Con- 
cept", (C. G. Kemp, Perspectives on the Group Process - A Foundation 


for Counseling with Groups, Houghton Mifflin Co., Boston, 1970.) p. 50 
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Figure 3. Socio and psyche group process. 


The structure of the group helps to determine the style of. 
leadership and is dependent on many group factors. The main influential 
group.factors include 1. group syntality (cohesion); 2. setting, 3. 
climate, 4. involvement and participation, 5. interpersonal relations, 


66 In the Organization Theory 


6. motivation and 7. problem solving. 
the group structure is described in terms of the behaviors of the mem- 
bers in interaction, performance and expeczations.°/ ‘The classifica- 
tions of different group structures and leadership styles are identi- 
fied as authoritarian, democratic, group centered and T-group. After 
four years of observation in a furniture factory, Rosen concluded that 
the leader's role'could be successfully filled’ when there was evidence 


of an equilibrium among the group factors. °° 


65 Ibid., p. 51 


66 L. P. Bedford, "Group Forces Affecting Learning", (C. G, 
Kemp, Perspectives on the Group Process - A Foundation for Counseling 
with Groups, Houghton Mifflin Co., Boston, 1970.) p. 121 


67 R. M. Stogdill, "Organization Theory" (J. D. Thompson, 
Organizational Design and Research, University of Pittsburg Press, 
L967.) sp. 49 


68 N. A. Rosen, Leadership Change and Work Group Dynamics, - 


(Ithaca, New York, 1969.) p. 37 
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Research agrees that the group exists to satisfy need. Group 
function can inhibit or facilitate satisfaction of the group need and 
contribute to group growth. The psychologists ae been instrumental 
in most of the research done in this area. Dimock hypothesized that 
the factors contributing to group growth are similar to those contribut- 
ing to individual growth through interpersonal needs. They are identi- 
fied as inclusion, control and affection (intimacy). ‘Their develop- 
mental relationship is linear in individual growth and more spiral in 


group growth. ©? See Figures 4 and 5. 


Mature 


High 4 
Development 


Success in Handling 
Concern 


Low 


Passage of Time re 2 


Figure 4. Individual growth through interpersonal relationship needs. 


and so on 
Intimacy 
Intimacy control 
Development Inclusion 
of Intimacy control 
Group Inclusion 
Intimacy control 
Inclusion 
control 
Inclusion 


Time on each dimension 


Figure 5. Group growth through interpersonal relationship needs. 


69 H. Dimock, Op. cit., p. 3 
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For successful group function, to help the individual is to 
help the group towards maturity. Maas' measurement of the changes in 
leader perception relative to group factors and personality reaction, 
provides a method of evaluating the leadership effectiveness. /9 

Communication is the form of interaction directly related to . 
the function of the group. Without some form of communication the 
group cannot exist. A group breaks when the three dimensional relation- 
Ship breaks among the individual to individual, the individual to the 
whole group, and the whole group to the individual. 

Shostron's hypothesis of four major types of manipulative 
response forms and behaviors, i.e. Pieainevangee. conniving/strength, 
placating/love, and avoiding/weakness, try to account for the import- 
ance of feelings Ene cath ite successful group interaction. ’! With 
the increase of defensive arousal, the communication effect decreases, 
indicating that a constructive openness, not defensive communication, 
is most eErecrine in promoting group interaction. /2 The more superior, 
general or technical competence the leader pp ntl the more effec- 
tive the group interaction and indirectly, goal accomplishment will be. 
The danger is that a specialist teaches the content specific and unique 
to his specialty and expects the follower or student to ingeerate their 


ve 


learning with reality. Two-way communication and awareness of reality 


: 70 C. G. Browne and T. S. Cohn, The Study of Leadership, (In-, 
terstate Printers and Publishers Inc., Danville, Illinois, 1958.) p. 285 


ei Be Shostron, "Manipulative Response Forms and The Freedom — 
to Be'' (The Freedom to Be, C. R. Rogers, Prentice Hall, 1972.) p. 20 


72 J. L. Wallen, "Description of Feelings" (Northwest Regional 
Laboratory, Mimeographed Paper, Portland Oregon, July, 1968.) p. 1 


Te: C.. Go Kemp, Op. cit: 5. ps 66 
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will help the specialist to overcome this breakdown in communication. 
Other skill components have been hypothesized as important in 
the attainment of effective leadership. Control of the group situation 
is one component. /4 To Gouldner, it is the interaction between the 
group situation, and those skills dictated by culture, which affect : 


group status.’ 


Summary: 


The group has been differentiated from the organization by its 
structure. The group has a minimum of structure. The organization has 
a structure-in-interaction differentiated by the member's expectations. 
Group structure has been classified Ae menidae fn tne individual, ous 
centred, and T-group. Classification depends on the form of the members 
in interaction, performance and expectations. Leadership style results 
from group structure. 

Group content and processes interact to affect leadership. Or- 
ganized recreation groups function as a combination of psyche and socio 
processes depending on their goal, its members, the task, and the situ- 
ation. Research agrees that the group exists to satisfy needs and con- 
tribute to growth. Group fieeaae was contributory to group eff2cetive- 
ness and leadership success. Communication, the form of interaction 
directly related to group function, must exist to establish and maintain 
the group. A group breaks when one of the three dimensions of interac- 


tion fails. Components of each dimension have been suggested to main- 


74 M. Tarcher, Leadership and the Power of Ideas, (Harper and 
Row, Publishers, New York, 1966.) p. 32 


75" G.°G, Browne and 1. S. Gohn; Op: cit. 5 p: 76 
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tain.group interaction through leadership. The dynamic nature of the 
group, its levels, structure and function all affect the quality of 


leadership. 


IV. LEADERSHIP THEORY 


trait Theory: 


Prior to World War I, the leader was considered a unique type 


of individual who possessed a quality or set of qualities particular 
to successful leadership. The leader's traits were the only variables 
considered to effect his performance in a group situation. The trait 
theory assumes, 

that ]2adership is something that resides in the individudl, 

something that he brings to a group and someone that is cap- 

able, under almost any circumstances of producing the same 

results in different groups and in different situations. /6 

In 1931, Cowley conducted a study of different leadership 

groups that indicated the leader traits found unique to one type of sit- 


aii HIE oY 


uation were not necessarily unique to another situation. 
Stogdill Pranined one funded and twenty-four studies of traits, but was 
unable to locate any common set of traits.78 The data could not be com- 
pared due to sol wide variety of definitions in leadership, the inade- 
quate meaSurement devices, and the haphazard approaches used to separate 
the leaders from the followers. Stogdill'ts conclusions were that the 


individual was a leader not just by virtue of some combination of per- 


sonality traits, but also by the virtue of the situation and the inter- 


76 <MeeG: Ross and C. E. Hendry, Op. cit.; ‘p.. 21 
tao Ge G.. Keme,. 0p. cit... ps 126 


7o Je-Ms Lipman, Op. cit., p. 127 
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action between leader personality and the situation. 79 

Although the trait theory has been abandoned as the sole indi- 
cator of leadership, and dadpteé the modern emphasis on psychological 
knowledge, the research has provided theorists with evidence that the 
characteristics of the leader directly influence the quality of his : 
leadership. This type of information was achieved through the intro- 
duction of a method of measurement, sociometry. Measuring leadership 
phenomenon to individual differences in interpersonal capacity, H. H. 
Jennings, used the sociometry technique and found it a reliable and 


valid wool c? 


Functional Theory: 


In 1948, Knickerbocker suggested that the leader was a product 
of his functional relationship to a situation. The needs of the group, 
as defined by their common goal, and the nature of the situation within 
which the group is attempting to spatabes were studied and found in- 
strumental to the fictack leader. °! 

The emphasis on the goal orientation approach demanded that 
group variables be considered dna’ identrevea! A theoretical base as- 
sumed that relatively few dimensions such as interaction potential, 
motivation, and status differentiation, can account for most of the 


situational variation found in leadership and group behavior.°2 The 


relevancy of the goals to the group was found to determine attitudes 
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of satisfaction for the members and to cian group syntality and group 
effectiveness. In a study of roles done with navy personnel, Stogdill 
found that the leader behavior corresponded’ to the expectations of the 
group. ° The reason he gave err mixture of different experiences, 
needs , personal goals, and commitments of the individual group members. 
While manipulating the variables of the group function, the relevance 
of the situation emerged. It was noted that the "self confidence of a 
work: leader may disappear in a parlor situation or the dominant leader 
may become shy when placed in a situation in which his skills were not 
useful."84 Further theories of leadership development are based on 
these findings, which take the nature of the leader, the situation, and 


the group into consideration. 


Situational Theory: 


In developing educational leadership, Saunders was influenced 
by the necessity of changing the cee to stay abreast with modern 
society and deb i Although he broadened the -scope of training to 
bring all the available resources to bear on the problem, his conclu- 
sions were that anyone can lead. The situational factors increase the 
chances of Hc poee change towards group one See through active 
involvement, relevant goals, individual and group participation and 
co-operative group atmosphere. For effective leadership the importance 


of each individual, and his contribution to the group must be recog- 


33° “Ry Tt. Stogdill, "Leadership, Membership and Organization" 
(Psychology Bulletin, 47, 1950.) p. 7 
BA. «My C. Rosasand C. E.-Hendry, Op. cit., p.. 26 
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nized and the opportunity for that individual to participate in the 
group be provided. 86 

The group situation is reciprocal to leader attitudes, ideals, 
and techniques! >’ Leadership is something that grows. Neither the 
certain qualities of personality and performance, nor previously exper- 
ienced acceptance as leader, is enough to ensure effective group lead- 
ership. Bass found that the members most likely to change the behav- 
iors of others were talkative, active participants with more energy to 
be involved than the average member , 98 Open active communication fac- 
ititates group satisfaction when the leader Bdaumed’“ tues role of central 
person. Most often this role is due to his access bay intoruation ra- 
ther than a greater opportunity to interact. 

Communication is the Bes to successful leader and group rela- 
tionships. Rubin has schematically designated three communication sys- 
tems, the concom, the kite, and the wheel. (See Figure 6.) His stu- 
dies show ce if the leader possesses too much task skill, his inter- 
est in the group problem solving activities will be little, his super- 
iority over the group evolves to set up a wheel communication system. °? 
The chances for member interaction decrease and authoritarian leader- 
ship is established. If the leader works with the group towards build 


ing task skill, more interaction and communication can occur as dia- 


grammed by the concom system. Under these conditions, member partici- 
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pation in proportion to their expertise, can be encouraged and util- 
ized. 79 The leader needs to possess the ability to perceive problems, 
and relate them to the cn cian working circumstances. Different 
styles of leadership require different approaches to influence people. 


For example, arbitration requires different tactics from discussion. ?- . 


ation Leader Information ’ Information 


(a (A) 
(3) Leader (3) Leader 


OG) 


Group. 


Concom ~ Kite Wheel 


Figure 6. Communication systems in groups. 


Organization Theory: 


Stogdill's Oe Theory is important to leadership as 
all structured groups can be considered organizations. It is the guide 
to action and predicted consequences of ating for the Administrative 
Theory. Thefocus is on the processes and relationships rather than 
techniques. 77 The dynamic nature of the organization make constant re- 


visions necessary since the theory is concerned with what exists in an 


organization, not what ought to exist. ?2 The. organization is developed 


90 F. E. Fiedler, Op. cit., p. 219 


Sf “Lee Rue Ops ates Do 49 


92 J. D. Thompson and V. H. Vroom, Organizational Design and 
Research, (University of Pittsburg Press, 1967.) p. 25 
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as a system of interrelated variables such as departmentalization, 
structure and operations. Its structure is described rather than the 
process so that a leader can assess a Hbupbeiedataid prior to his 
entry. The task structures are treated as functions of the organiza- 
tion. 

Knowing nature, technology, size and complexity of the task 

to be achieved can design a structure of positions, assign 

function, specify status relationships, outline communica- 

tion and determine flow of operation to achieve the task.94 
The group is regarded as an input/output system. The inputs are group 
member interactions, expectations, and performances, which in combina- 
tion account for the development of a group structure, to initiate and 
maintain group operations. The outputs describe the achievements of 
the group in terms of drive, cohesiveness and productivity. ?° 

Stogdill's theory is not adequate by itself to understand the 

total dynamic nature of leadership but it does provide an insight into 
the complexity of che organization where a leader is required. Leader- 
ship is an aspect of the group life, an institution which develops in 


all types of social organizations. It is a status, influence or au- 


thority accepted by all members of an organization. 7° 


Interpersonal Relationship Approach: 
Interpersonal relationships through a range of human conduct, 
such as communicating, co-operating, changing, problem solving, and 


motivating, is Knowles and Saxberg's approach to increased leadership 


a4 Room. cstogdiil, Op. cit... p. Ll 


95 R. M. Stogdill, "Basic Concepts for a Theory of Organiza- 
tion"' (Management Science, 13:10, June 1967.) p. B 668. 


96 H. P. Knowles and B. O. Saxberg, Op. cit., p. 73 
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effeetiveness., They postulate that to understand an individual's be- 
havior, that individual's ee of reference and his goals must be un- 
derstood. The personal self (I), and the social self (We), and the 
culture, provide a model of interaction on which to achieve change and 


progress. ?/ 


SOCIAL SELF 
’ 


Figure 7. Model of interaction. 

The proposed framework of change is to build on the individ- 
ual's capacity to change Riek ire and to gain strong rapport and com- 
munication between the leader and the individual.?® 

To understand the process of leadership more, Knowles and Sax- 
berg devekapad a framework of the various change processes. (See Ap- 
pendix C for further detail.) This model is waetul towards developing 
leadership in a single area such as recreation because of its dynamic 


nature and wide scope. 


Interdisciplinary Approach: 


An interdisciplinary approach was suggested by the investiga- 
tors Morris and Seeman in 1950, to analyze leadership. A model result- 


ed, based on relationships among group and individual factors as re- 
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sultant, determinant, or concomitant to leader behavior. 2? (See Appen- 
dix C for a detailed description of this model.) To determine leader 
effectiveness, the criteria used were increased group cohesion (syntal- 
ity), achievement of goals, and the leader's promotion. 100 

The extent to which a group actually rewards its members can 
be a measure of leader effectiveness. The effect of leader behavior 


can be determined through analysis of leader style and status. Status 


refers to whether the leader attempts to establish himself in the lead- 


er role of the group, whether he successfully effects a change in be- 
havior even if the group goals were not achieved, or whether his group 
effectively attains their goal and progress. These types are often | 
referred to as attempted, successful, and effective leadership respec- 
tively. They are a convenient method of Soetnin es tecderatin. In the 
model presented by Bass, leadership styles are identified in relation 
to their prime orientation. A task oriented style would presuppose 
that completing the task is more important than attaining intergroup 
relationships. 19! A relationship oriented style would presuppose the 
opposite. In the self-oriented style, leadership depends on the power 
of the position and the ehatiene of the leader to accomplish any goals. 
In the interaction oriented approach the leader is oriented towards 
obtaining group syntality, individual interaction, and all member par- 
ticipation and involvement. Leader behavior is considered in terms of 
Stogdill's input/output components. The paradigm is an interdisciplin- 


ary approach because it involves the work from related fields to con- 


99° Bs MA Bass, Op. cit.’, p. 88 
10066; G. Browne. and T. S. Uohn’, Op: cit., p. 120 


LOEJS. Ms Bass, Op. cit. .p. 450 
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tribute to understanding effective a es 

Leadership style is seen as a reflection of personality, the 
process of development and growth. To be effective; leadership must 
meet these dynamic needs of the members and organization. The organi- 
zation is an instrument of man. His skills to increase his influence 
in the organization are in listening, and in communicating, in diag- 


nosing human situations, and in planning and implementation of change.102 


Theory of Effective Leadership: 


The most influential theory describing the leader is the Theory 
of Effective Leadership by F. Fiedler. The theory eo principles found 
relevant tlroughout leadership research. The basic model is the Contin- 
gency Model which FURS thestdee 

The effectiveness of a group is contingent upon the inter- 

action between the leader's style of relating to his group 

members aid the degree to which the situation enables the 

leader to exert influence over his group. 
The theory provides a eonceptual framework to match the job (situation), 
and the leader (individual). 

Fiedler's theory uses leadership style as the most relevant 
aspect to leadership effectiveness. Leader style is the result of two 
factors, leader personality and situational factors in the leadership 
situation. He devised scales to measure these components. The Least 
Preferred Co-worker scale (LPC), and the Assumed Similarity between 


Opposites scale (ASO), were measures of leader style. The degree which 


leadership situation provides the leader with influence, was measured 


102 H. P. Knowles and B. 0. Saxberg, Op. cit., p. 3 


f03" Ems, Fiedier, Op. cit., p. 131 
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in terms of situational favourableness, }04 Leader effectiveness was 
measured by goal output. 

Fiedler considered that all leadership styles were.a form of 
two major leadership situations, task oriented or group oriented. The 
former group exists for the purpose of performing the task and the . 
leader's behavior which usually can range among autocratic, authoritar- 
ian or initiator roles.9° ‘the latter group exists to promote the psy- 
chological well being of members and the leadership role may be consid- 
erate, permissive, equalitarian or democratic in nature. However, the 
nature of the group is also a discriminating factor to effective lead- 
ership. Despite the emphasis on one single headecahip(styic, Fiedler 
cautions that one type of leadership behavior is not in itself better 


than any other, nor is one style of leadership behavior appropriate 
for all conditions. 19 

Fiedler identifies three major types of groups. The inter- 
acting group requires the leader to coordinate their eftorns towards 
a common goal. The leader's main job is to motivate the group members 
to achieve their goal. In a counteracting group situation, the split 
groups aim to negotiate differences towards a common solution. The 
leader's role is to facilitate communication between factions. : 


His theory concludes by matching the various components of 


leader style to the situation. For example, a task-oriented leader is 


104 Ibid., p. 126 


105 Ibid., p. 16 


106 Ibid., p. 247 


107° Ibid., p. 20 
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most effective in both favourable and unfavourable situations. In an 
intermediate situation, a relationship-oriented leader is most effec- 
tive, 108 Where a leader feels less well accepted by the group, a task- 
oriented leader can perform effectively. 109 For tackling unstructured 
tasks, the group directed by a task-oriented leader who experienced 


pleasant group atmosphere, performed better on all tasks, 110 


Summary : 


A pheeey of leadership does not exist as a separate entity. 
Both the Contingency Model in the Theory of Leadership Effectiveness, 
and the Organization Theory have had a great influence on leadership © 
devatopaent. | 

The trait theory emphasizes the importance of personality and 
character traits for leadership effectiveness. Its influence remains 
not as a sole determinant of success but as a direct influence on the 
quality of leadership. From the functional theorists, it has been 
found that the effect of group goals, group situation, and group needs 
interact for successful leadership. From the situationalists, group 
variables such as interaction, motivation and status differentiation, 
have been recognized as part SE leader and group behavior. Their con- 
tribution to understanding leadership was the sees of the nature 
of leader and group and of the task and group situation. Educational | 
leadership was successfully patterned on this approach to understand, 


each individual and his potential contribution to the group. Leader- 


108 Ibid., p. 180 
109 Ibid., p. 120 


110 Ibid., p. 129 
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ship was found not to occur from previous experience but from the ac- 
tive perception and assessment of the individual, group, and situation. 

The leadership components stressed throughout the research 
indicate the most important to be that of perception of the situation 
and of communication. The interdisciplinary approach to leadership 
hypothesizes some prime variables as resultant, concomitant, or detri- 
mental of leader behavior. For this approach, measurement of leader 
effectiveness was established through group syntality, goal achieve- 
ment and leader satisfaction. Leadership types were acknowledged as 
attempted, successful or effective. Leadership style a designated 
as either task or relationship oriented. . 

A model of interaction, proposed by Knowles and Saxberg, in- 
dicated the need for the reas to understand the individual in order 
to understand the group. Change processes were hypothesized to exist 
on an existential-humanistic base, but their work stressed that for 
change a eck effectively, the individual must accept it into his 
unique capacity. . 

Stogdill's Organization Theory, treated all groups as organi- 
Harte Organized recreation.groups can be examined through the ap- 
plication of the input/output delet The focuses are on the processes 
of the existing group leadership relationships. Group inputs of mem- 
ber interaction, expectations, and performance; and group outputs of 
drive, cohesiveness, and productivity, show leadership as an aspect of 
group life. Effective beadeesung becomes a dtatony influence, and 
authority, accepted by all members of the organization. 


Fiedler's Contingency Model in the Theory of Effective Leader- 


ship, is the modern approach to understanding leadership. Leadership 
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is seen as contingent on leader style and the situation. Leader style 
is determined by (1) the aie group oriented or task oriented; (2) 
leader behavior, pce unieainy or democratic; and (3) group type, in- 
teracting, coacting, or counteracting. The situation is designated as 
structured or unstructured and measured in terms of favourableness on . 


two scales of leader and member interaction. 


V. LEADERSHIP TRAINING 
Training refers to a systematically planned approach to learn- 


Fil Learning evolves from the organized process to modify individ- 


ing. 
ual behavior. The process, to be of maximum effectiveness should com- 
bine the three basic areas of human growth, the motarics affective and 
cognitive. /12 The wean area includes all skills required for effec- 
tive functioning. Physical skills in several sport or craft activities 
are part of the motoric learning area, but so are the skills of commun- 
ication, perception and application of ideas. The Ree e ise area in- 
cludes all value and attitude developmental structures. Knowledge and 
information, both general and specific, fall into the cognitive area. 
By working with all three approaches, peietor change can occur, 13 
Using an inductive approach, the emphasis is placed on the general 
training of an individual for any general job, whereas the deductive 
method uses a job-oriented training approach. This latter approach is 
specific to one type of leader placement. The expectations of the or- 


lll M. B. ios. Learning to Work in Groups ; (Teachers Col- 
lege Press, New York, 1970.) p. 2 


112 L. Nadler, A Process of Training Leadership, tae cae 


7 


Resources, Inc., Washington, D.C., March 1968.) p. 3 


Lise Tad p, 11 
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ganization, and the job standards are developed prior to training; 
needs are identified, objectives are determined, curriculum is devel- 
oped, and the methods and materials are aalbeved along with any in- 
structional resource. Training occurs and then is evaluated through 
feedback. Nadler's scheme acknowledges that training is a process. 
It is dnly one way to help people achieve their potential. /!4 
Nixon and Jewett's approach to leadership training agrees with 
Nadlér's modification of behavior; and process-oriented approach. Pro- 
fessional ph oRErIBA includes two years of general education, two _ 
years of general professional preparation and one year of specializa- 
tion. 115 Through the process, the poténtial leader would be edpacnad 
to understand the significance of leisure in culture and the skill in, 
and an appreciation of, a ode variety of veidars! tine eetaeici ds. The 
broad concepts encompass more than the formal subject approach. Change 
is obtained through a shaping process of the rmanyeewar, 146 tis” pros 
cess would Eeliee the already established fundamental educational gen- 
eralizations - 
1. Changes and modifications result from the individuals 
own activities. 
2. Experience is acquired as a result of internal or ex- 
ternal stimuli of the environment or situation. 
3. Feedback and reinforcement increase efficiency of 


learning although all stimuli have an effect in some 
way or another. 


4. All responses involve the integrated human organism, 117 
TPA EI, 5 aps 15 
115 J. E. Nixon and A. E. Jewett, Op. cit., p. 9 
1164 LoeNadles, Oo, cits, ps 49 


117 J. E. Nixon and A. E. Jewett, Op. cit. p. 51 
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Nixon and Jewett's approach emphasizes thé importance of help- 
ing the individual see the similarity between the playground situation 
and ordinary walks of life. Transfer can eecurdonis when the similar- 
ity is recognized between reality and the concept being taught. !18 

Acquisition of skill in an activity is important to the indiv- 
idual. Without skill, disinterest, boredom, and other factors discour- 
age participation. The fact remains that great numbers of people aban- 
don all interests for no other reason than the discouragement attendant 
upon lack of progress or skill. Therefore, the recreation leader needs 
to have experienced a basic success in most skills or his tendency will 
be not to encourage participation in those sports in Ghichene did not 
achieve satisfaction. He may not fulfill his aim to provide the oppor- 
tunity for optimal development of each individual's potential, !19 

Any training aims at change in the person's behavior. Effec- 
tive group Rae processes involve the whole person, in practice and 
improvement of skills under psychologically safe conditions. Learning 
is presented as a-cyclic process of an experimental, diagnostic nature 
in a supportive group situation, 120 This process has proved successful 
in improving group behavior. 

Adair's naval research led him to advocate a leadership train- 
ing functional approach based on dommes Geran of theory and prac- 


tice, }21 Leadership can be learned but not taught. Therefore creating 


BEB)” Eb1ds:; spar225 ; 


TES Abid, ; p,. 240 
120. Me Be, Midesa, Ope citix,, pw» .47. 


121 J. Adair, Training for Leadership, (Macdonald: London, 
1968.) p. 73 
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a situation where task, individual, and team interaction provides the 
opportunity for the potential -léader to assess the group needs. Then 
following the hierarcy of Sti needs in the individual the leader 
tries to apply the missing levels from Maslow's basic pyramid model to 
obtain group satisfaction.!2* The basic physiological needs are the , 
base; then safety, social, self-esteem and self realization needs fol- 
low. 

Snyder and Scott, proposed that, to be effective, the leader 
needs to go beyond the skills of the activities to understand group 
morals and ethics. To be effective, the leader needs to know an adapt- 
ability to evoke changes in finance, community size, cultural levels, 
and public attitudes in recreation. !23 Therefore training would need 
to include a breadth of iirecpalarienshis material. 

For educational progress, Berman found that the rapidly chang- 
ing face of knowledge necessitated the need to make the content rele- 
vant to the pyosecs Training would be most useful, if the process 
skills were studied. This includes the skills PER RR ee commun- 
icating personal meaning, knowing, showing concern, organizing system. 
atically, creating, decision-making, and dealing with the ethical; "" 


Then the leader could look beyond his own field. The aim is to develop 


a process oriented training programme to help the leader achieve, 


429 cvibidatipn 15 


123 R. A. Snyder and H. A. Scott, Professional Preparation in 
Health, Physical Education and Recreation, (McGraw Hill Book Co. Inc., 


New York, 1954.) p. 43 


124. L. M. Bermans. Ops cits, p. 4 
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1. Spatial transcendence (comfort in various surroundings) 
2. Intentional temporality (awareness of time use) 
3. Integrity of self-hood (ability of self to face eventu- 
alities of the situation) 
4. Think - feeling cohesion (integration of values and ex- 
pectations of group/organization)125 
Saunder's belief that no one person is a leader, affects his 
Suggestion for specific leadership training. He cautions that no. ef- 
fective education is possible until there has been a successful iden- 
tification and evaluation of underlying assumptions and principles. 
A comprehensive training programme should attempt to give an overview 
of the skills and responsibilities of the leader. The task for such a 
programme isxdifficult;: due to the various eeulaeionel: demdnds on each 
individual. An open-ended programme includes continuous in-service 
training opportunities which arise as they are needed. No definite 
finite end exists. The practical-oriented approach assumes active par- 
ticipant involvement while the theoretically-oriented.approach is based 
on established knowledge from a wide variety of interrelated areas. 
All approaches are based on current educational principles of effective 
learning 12° | 
The leadership approach advocated by Hoyle is a contextual one 


with an emphasis on problem-solving. It is learning the way to learn, 


not just facts per se that leave leadership style to develop with exper- 


ience. The orientation is contextual because it recognizes the import- , 


ance of pursuing each specific problem in the larger setting of the 


125 Ibid., p. 17 


laGy Ree Ll. Saunders, Op. cit. , p. 73 
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social process. 127 


’ Research has failed to show that leadership training makes an 


128 the problem of effectiveness is not in 


organization more effective. 
the process of training, but in the process of leadership. Based on 
the Contingency Model, Fiedler suggests the job be changed to suit the 
leader's capabilities and style, rather than try to nou te the individ- 
ual into a pattern of the ideal leader, and expect him to adapt to the 
demands of the organization. Training should match the leadership 
style of interaction and the degree to which the situation gives con- 
trol and influence to the leader,}2? | 
Leadership is dynamic so training should be a series gf super- 

vised placements, changing to cover the whole scope of the organiza- 
tion. They should be long pee ie to provide a leader with experience 
in accordance to his style, but short enough to avoid change in the 
organization or group. Fiedler concludes, 

Training and job experience help the leader to increase his 

control and influence over his group. But how effective 

this influence will be depends upon the proper match between 

leader and the situation. 130 


The dynamic nature of leadership caused Biddle to state that 


leadership training is never complete as the capacity for human growth 


127. F. Hoyle and R. W. Holstein, Op. cit., p. 47 


128 F. E. Fiedler, "The Trouble With Leadership Training Is 
That It Doesn't Train Leaders." (Psychology Today, February, 1973.) 
pices 


129 Ibid., p. 26 


130 Ibid., p. 92 


52 


ait ton ok vebiennaand x ation ody ih. 42 


| me baest .gidasobsel io eesoord. att Ld dud ‘i oad 
gat dive oo begasio’ ad! dog. ody eesbave wolbet isha 
sbivebar edt biiee as ws eds storjtss ate baw 13 Ake 
on od tgahs o7. odie TAR) bre ee feeb dite Metnosti. 7 
shee od? sdotam blues’ gut sibat -nekansaanay9 its 2 Fa ob 
09 nevis nobisudie atts fdsinw-o2 aongeb ad bas olsoeroane 3 nn al : 
} PS mabese 202 03 sonaultad & | 
~roque a9 ealtes s 6d bfuode orbs oe > Emme at qtiasébeot 
-ssingsg7to aey to aquse stodw ad 18v02 oo ghtaraido. \.esaames i 
sono tages toi sebpal Ss) abivoxg o2 igwons gol, ad ahiaiesgo veal 
ao ok sgnudy, biove ot, siguone trode aud. ss led abd os oone 
a” iesbutono velba ee 6, soda 
| erd seecasan o3 aSbast odd (Seid oy TKR & dot Br a in r 
28; woll. we .quotg eft “ayo someutiaL 5 


nvivad dosae Hasphiial isd? noqu: ebriegak 


seals siete 03 otbbig beaus gions 6 stugen otmerrgb sar 


aes: er aes yitosges Bild 8s onsitqiton’ even at haaitescend portal 


4 ay 


“Se “+ <-St0 gO piace tical Bt a: G bre adyott -¥ te ie At “Y 


al gaint est gislezobsod saw Slduos? ST. rielbett .3 a) Bea 
| %  ysbatygolodsys?) “.: srebsal ‘nkss? J’neoot 22 -dadT 


i CREE 
4 es 4 
OS'/y enka eS! 


g2 «q + BESE. oef 


33 


is unbimited.!3! The leader's knowledge provides the group with the 
direction to their learning, as it originates from their common prob- 
lem or stated goals. Initial leadership training must emphasize the 
need to attempt leadership. The leader's first role is as a catalyst 
in a specific group. It can be accomplished not by telling people ° 
what to believe and how to act, but rather by encouraging conditions 
which allow the community group or organization to work things out for 
themselves. /32 
Behavioral change is the result of group experience and total 
involvement rather than due to leader performance. The leader role is 
seen as an inducement to group co-operation, syaidanaey and participa- 
tion of each member.’ For this role, leadership training needs to focus 
on a broad comprehensive Cavetinehidtes a background of psychodynamics, 
theories of learning and behavioral change, and foundations of group 
and group processes. Also culture, task, situation, and climate are 
not to be forgotten as’part of the process. The Tender can be instru- 
mental in improving the social milieu by coches: tue field for parti- 
cipation. 133 
The aim for leadership training has been to develop a new 
psychological set so that the leader can anticipate change, fecasdade, 


134 


accept, and adjust to it. The leader's readiness to act would have 


to be generally developed to be effective in the dynamic situations 


131 W..E. Biddle, The Cultivation of Community Leaders, 
(Harper Bros. Publisher, 1953.) p. 52 
132... bid... ypsei39 


Lass; G.-Gr-Remp>-Op. cift.:; &p: 205 


134 C. G. Browne-and T. S. Cohn, Op. cit., p. 418 
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presented by group members in attempts at goal attainment. It is known 
that man under environmental stress reverts to a secure well-ordered 
system which has previously been sudbess tuna 235: It is also known that 
established leader behavior is hard to change. 136 The community situ- 
ation to which the candidate returns often does not increase the lead- 
er's motivation, as he must risk failure if he attempts a new pattern 
of behavior. In a workshop, Locke was able to change ‘teacher behavior 
of 63% of those attending and encourage 75% to repeat behaviors related 
to those experienced at the workshop. His programme evaluation also 
andicated that demonstrations in real situations were ueesat in over- 
coming the credibility gap between specialist and eaeitareh The 
learning cycle patterns used were a success at making feedback avail- 
able to all candidates. The aden’ focus on one aspect made the ob- 
jectives of the workshop clear and avoided the problem of diffuse 
objectives. 

Ross and Hendry believe that leadership training can provide 
a leader with skiils and technical competency but not with character or 
personality. Critical factors of motivation and task, decision making 
and risk taking, the ability to communicate and interact with a group, 
are all part of Leadership. They all contribute to a leader's effec. 
tiveness. A leader needs to be developed through an apprenticeship, 
Supervised programme, where the leader responsibilities can be balanced 

135 M. L. Pursel,-e"Beyond Motor Skills", (Quest, Volume 2, 
No. 3, March, 1973.) 


136 L. F. Locke, ''The Workshop That Worked", (Journal of 
Health, Physical Education, and Recreation, AAHPER, June 7970.) p. cl 
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Brown presented a training programme for developing subprofes- 
ree as neighbourhood workers. The chaaachece of training was par- 
ticularly important, and was so wucaaven to influence the attitude of 
the candidates. From a core group, the candidates learned a specific 
role and its relation to the total programme. The training consisted 
of supervised field work, consultation in groups with peers and profes- 
Siondls and formal lecturing. Their goal was to train paraprofession- 
als to think for themselves while working in close association with the 
professionals. 138 

One general leadership training manual, suggests that teadoes 
ship training aims at changes in performance of people in the leader 


139 Their programme developed leadership status by providing 


position. 
the candidates with practice in related skills and techniques. Their 
trainer helped them determine outside resources and apply the subject 
matter to their skills:and techniques. They assumed that specific 

skills could be picked up on the job as long as “ candidate had the 
basic capabilities. This functional view of leadership training, nec- 


essitated a programme that provided tasks in relation to specific situ- 


ations. The danger as expressed by Lippitt from his research that 


L3%0 MusC. dRoss.anduC:).E.gHendry, Ops;cits, «ps 137 


138 B. Brown, A Guide for Training Neighbourhood Workers in 


a Community Action Agency, (EDRS, Washington D.C., July, 1967.) p. 73 


ie | Se ee , Training Group Leaders, (Adult Education Associ- 


ation, Washington, Pamphlet No. 8, 1956.) p. 38 
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leadership is not transferable from situation to situation, 140 
Carter acknowledged that leadership training would probably 
not change too many behaviors. He Se coaee chetubesberahis training 
rely on establishing facts and principles of behavior, on increasing 
the leader's capacity to observe and assess a situation, and on pre- 


senting concepts and principles of personality development. 141 


Summary: 


Training refers to a systematically planned approach to chang-- 
ing behavior. Considering the three basic areas of human growth: mo~ 
toric, affective, and cognitive; the recreation leader must utilize the 
learner's physical skills, his perception and his smn ication skills 
to achieve an effective behavioral change. To train the leader for the 
specific task such as aquatic leadership, a deductive approach was ad- 
vocated as most effective. Starting with a broad gencral base of gen- 
eral education and professional pre paaron: and following that by a 
eee course, helped transfer of training to occur. 

Success in basic skill acquisition was supported as contribut- 
ing to leadership effectiveness. It was found possible to achieve un- 
derstanding of basic skills through practice under psychologically safe 
conditions where feedback is relative and effective. Effective leader- 
ship training extended beyond the specific task activities to include: 
(1) sensitivity training; (2) understanding the process skills; and | 
(3) having access to information. This comprehensive training approach 

140 G. L. Lippitt, Leadership In Action, (National Education 
Association, Washington D.C., 1961.) p. 26 


iat +Cr Gy Browne and T. S. Cohn, Op. cit., p. 474 
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is hypothesized to equip the leader to be flexible, to cope with the 
situational expectations and demands; and to integrate his activity 
with the community goals. Emphasis was on learning the way. to learn. 

Open-ended, continuous service programmes seemed to answer the 
leader's problems of coping with the rapidly expanding field of knowl- 
edge; the differing group expectations; and the demands of each situa- 
tion. A series of supervised placements during training was ee to 
be an aid to leadership effectiveness. 

Leadership training has failed to provide more effective lead- 
ers. The fault has been hypothesized to be with the process of leader- 
ship, more than in the process of training. To achieve- effectiveness, 
Fiedler's suggestions included training that matched leader style with 
the degree of influence and control in the situation. 

It has been shown that leadership training could not be effec- 
tive unless leader's attempted leadership. The leader needed to be 
trained to anticipate the change, recognize, accept ane adjust his 
group towards it. Under stress it was found that man reverted to a 
previously successful, well-ordered system. Training has been shown 
successful when the workshop created a basic system so that effective 
leadership became an ivepeat See of each person's behavior. penaere 
were provided with skills and technical competency training. 

Core group training programmes supplemented with optional 
Leadtnibieas proved successful when training paraprofessional workers 
as consultant Meadors. In training professional educators, this ap- 
proach showed that transfer occurred most rapidly when theory, practice 


° 


and consultation approaches were balanced. 
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VI. RECREATION LEADERSHIP TRAINING 
Recreation is considered basic to our culture but participa- 
tion is voluntary. Enjoyment and enrichment from recreational activi- 
ties need to be learned.!42 In 1968 a manpower study. by the Recreation 
Park Personnel Supply and Demand Study Group in the USA, concluded that 
organized recreation will need to employ 1.5 million people in 1980. 
The present number graduating from a four year curriculum in recreation 


143 Generalist and specialists are needed to organize 


is less than 2%. 
and direct activities, teach basic skills, operate equipment and facil- 
ities for people of all ages, 144 Canadian trends should not be too 
different. 

As part of a racheaeren team the leader needs to be trained to 
be responsible for developing relevant situations for the group to suc- 
cessfully achieve their goals. 145 The leader provides the support and 
encouragement to the group. Exposing the leader to a variety of situ- 
ations doesn't necessarily mean learning will occur, but people are 
products of their social environment. They tend to do as they have 
seen or previously have done successfully. Poakeneas of the total 
skilled areas and resources available is only useful, if the leader is 

142 G. D. Butler, Introduction to Community Recreation, (4th 
Edition, McGraw Hill Book Co., New York, 1967.) p. 14 


143 H. D. Sessons and P. J. Verhoven, Recreation Program 


Leadership and the Community College - Issues and Perspectives, (Ameri-— 


can Association of Junior Colleges, Washington D.C., 1970.) p. 4 


144 J. T. Powell, "Need for Optimal Activity in Middle Age" 
(CAHPER, 36:5, May - June, 1970.) p. 18 


145 J. S. Shivers, Leadership in Recreational Service, (Mac- 
Millan Co., New York, 1963.) p. 92 
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willing to experiment with change to is his learnings to the situ- 
ation. In leader training, talking about change and different skills, 
aeenede! principles, and content, would be cosy Jac pants successful 

in preparing a recreation ephieeas A more effective approach would be 
to make the leader aware of specific information, clarify it in terms 
of thessituation where it would be useful, attempt to instill attitudes 
and develop skill through practical application and try to use the to- 
tal area of knowledge and methods of skill presentation within the sub- 
ject. 146 Training should start with a given outline of basic skills 
and methodology followed by a combination of methodologies to use in 
various relevant experiences. 

As a fundamental human need, education in the commur.ity needs 
to be integrated to include recreation as a part of living. A commun- 
ity can mature through participation in voluntary activity from the 
by-products of self-respect, dignity, and individual development. !4/ 
Recreation leadership supplements general education through increased 
experience and understanding on three levels of en earer development. 
Availability of public information, participation, and undertaking an 
active part in their own community development, are all contribution ° 
benefits that increase individual concern for the total community. The 
Pecrenc ion leader's role will emerge from the expectations of the com- 


148 


munity. An Ottawa Study in 1964, indicated that community leaders - 


146 Ibid., p. 383 


147 C. R. Rogers, Freedom to Learn, ("Regarding Learning and 
Its Facilitation", Mimeographed Paper, Univ. of Alberta, 1970.) p. 159 


148 F. Hoyle and R. W. Holstein, Symposium of the Requirement 
for Leadership in the 1980's, (University of North Carolina, 1967.) 
iS 
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learned the principles best when they learned them in relation to the 
practical realities in their own communities. 149 
Since swimming is a motor skill, Aensends requires specific 
leadership understandings to be aftecrine: Considerations particular 
to leading a community in their involvement of complex motor skills 
include: (1) the necessity to know the nature of the learner, his 
ability to perceive and process information, and to translate it into 
satisfying participation in the sport; (2) the necessity to know the 
nature of the demands of the task, the skill desired, and the level of 
performance; and (3) the necessity to know Boe best to communicate ‘the 
skill to the learner and the best way feedback can be used to eiateate, 
motivate, and develop an increased level of skil1.159 In skill devel- 
opment shaping in short éumeterive steps, keen observation to identify 
and recognize progress, and individual attention to the participants 


;, 151 


is.eritica However, although these principles are applicable to 


general goal.achievement, skill content plus the need to know the con- 


ditions, situation, and group characteristics, are needed in a leader 
training course, 152 


The approach used to train instructors and leaders for the 


CRCS programme is aimed at changing behavior to think, feel and act to 


149... GeaBueButler,. Op. cit... op..138 


150 E. Buckolz and C. Alain, "Motor Skill Learning", (Quest, 
Volume .2,‘No. 3}*March, 1973.) p. 8 j 


151 M. Ellis, "Lets Develop Everybody's Skill", (Quest, Vol- 
ume?25°No+ 73) -March, 1973.) p. 16 


152 J. K. Hemphill, ''The Leader and His Group", (The Study of 
Leadership, Browne and Cohn, Interstate Printers and Publisher Inc., 
Ti linois 5419580) py +35 
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provide a safe, enjoyable aquatic learning environment.!°3 The train- 
ing programme incorporates an outline approach, to provide the candi- 
dates with a survey of the aquatic principles and methods available, !°4 
The CRCS leadership training aeons aims to provide training and ex- 
perience for potential Red Cross Water Safety Instructors in aquatic 
skills;sand teaching nonswimmers; to improve the water safety programme 
with able teaching assistants during and after the Leader Training 
Course; and to improve the continuity from the Senior award to Instruc- 
tor.1°9 The basis of the course is a practical teaching-training one, 
designed for fifteen year olds with a high degree of individual physi- 
cal proficiency. They are trained to direct a group and to give in- 
struction corresponding - the aims of the crcs , 156 The leader train- 
ing course is used by the CRCS to involve available talent in promoting 
the instructional programme. The CRCS leader is an assistant to help 
maintain the instructional system and to increase swimming skill and 
water safety. 

The CRCS Instructor Training Programme has been revised to in- 
clude both lifesaving and swimming instruction in its programme of 
emits The joint training of instructors is due to the co-operation 


of both CRCS and RLSSC in providing content to the course outline, 1°? 


oe OR COMe ROS... CoumtecComductan Notes for Instructor 
Training, (CRCS, Toronto, September, 1972.) p. II-8 
Lk ae dee Da 0<4 


155 GRCS, Water Safety Leader Training Course, (CRCS, 
Toronto, 1970.) 


156 CRCS, Aqua Vues, (CRCS, Montreal, Quebec, November, 1968.) 


157 RLSSC, Commonwealth Report, (London, England, 1968.) p. 14 
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Efficiency from the joint programme of this training is measured by the 
number of candidates receiving certification. 18 

The Ontario and Alberta Branch have Coe working together 
since 1967 to change the outline for the instructor training course. 
It is currently based on modern educational practice and learning 
theory. By 1972, the Course Conductor Notes included an approach con- 
cerned with exposing candidates to a greater understanding of the aqua- 
tic skills they were teaching. The method of communicating with the 
learners has become an important aspect of the course, 159 Despite the 
improved content, communication and observation skills ae secondary. 
The instructor becomes more effective through experience. | 2 

The Programme Director's Course was to be revised at the An- 
nual Meeting in 1973. The peapéasi was aimed at providing training for 
people who wished to advance to the position of operating a large a 
gramme, 160 The prerequisites being named included an active participa- 
tion with successful teaching or coaching experience at the programme 
level with definite demonstration of leadership potential. 

The 1973 Provincial Aquatic Workshop aimed at providing the 
opportunity for interested volunteers employed in the areas of aquatics, 


161 


a chance to further develop their leadership skills. In a nine day 


SRP ABidg peels 
159 M. F. R. Smith, "A Hard Look At Teaching Methods’ (Unpub- 


lished Paper, The Physical Education Specialists Council of Alberta 
Teacher's Association, Red Deer, Alberta, April 5, 1968.) 


160 CRCS, Water Safety Service and First Aid (Annual Report 
of Central Council, May 7 - 8, 1973.) p. 8 d 


161 ----, 1973 Provincial Aquatic Workshop, (Brochure, April 
28, +1973:.4 
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period, the workshop provided courses of two or three days in length 
including lectures, demonstrations and participation opportunities un- 
der the supervision of experts. The schedule rede most areas in 
aquatics but many overlapped in time, making it impossible to attend 
more than a limited number of offered courses. Each course was aimed 
at a specific goal chosen from the previous requests of the partici- 
pants. Due to the shortage of time, content was often not made rele- 
vant to the particular needs of each applicant's communities needs, and 
too much material was often covered. The variety of areas covered was 
improved to allow more focus within a given specialty oF aquatics. 
Evaluations from present programmes should help the Erovincdmanerici 
to become more integrated with the needs of the candidates. 

The Provincial pebae ee: Leadership School offered a core 
programme for two years. Each year the candidates were given the op: 
portunity to select activity courses they felt would help them in the 
capacity of community leader. Swimming was one of the courses offered. 
Up until 1972, the emphasis was on attaining a level of physical skill 
in swimming as recognized by one of the major aquatic organizations, 
RLSSC or CRCS. The leader and instructor training courses were encour- 
aged for those capable, as a supplement to enhance their leader train- 
ing in the core programme. The aims of the programme in 1973 were, 

to teach basic theory, fundamental skills, teaching tech- 
niques, and water safety with the emphasis being on enjoy- 
ment of the water.! 
Curriculum content was se the jurisdiction of the course conductor and 


was subject to approval by the Director of the core programme. Regular 


162 Alberta Department of Culture, Youth, and Recreation, 
Recreation Leadership School Catalogue of Activities, (Government of 
Alberta, 1973.) °p: 5 ; 
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meetings over a month period, candidates interested in water activity, 
available facilities, and sponsored communities to which to report back, 
Suggest that all the variables for a successful leadership programme 
were present. An effective programme, based on a sound rationale could 


produce aquatic leaders, 
Summary : 


: The demand for recreation leadership has been predicted to ex- 
ceed the supply by 1980. The future recreation leader's task has been - 
hypothesized to develop relevant situations for a group. Recreation 
trends suggest it is becoming a more integral part of the community. ‘A 
leader with a broad comprehensive training would have enough knowledge 
of the basic skills to provide effective leadership through support and 
encouragement. Training which has been effective for preparing recrea- 
tion leaders starts with a given outline of basic skills and methodol- 
ogy followed by a combination of meetoda toaies to use in various rele- 
vant Seasonal Since aquatics is a physical skill, activity leaders 
need to be made aware of the influence of understanding the nature of 
the learner, the necessity of knowing the demands of the task, and the 
importance of communicating skill through the use of feedback. 

In the CRCS Instructor Training Pee eranine, the instructor is 
given a variety of methods and skill knowledge without emphasis being ~ 
given to communicating skills, or understanding the change processes, 
The existing leader training is for assistant instructors through a 
practical teacher training programme. With the combination of the CRCS 
and the RLSSC, a more comprehensive training can be expected. Priori- 


ties among the special aquatic skills, process skills and application . 
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skills has still to be decided, 

The Aquatic Workshop has been expanded to include a diversity 
of aquatic activities. Coordination among the Provincial Branches has 
provided a place for continuous aquatic leader training. However time, 
Space, and the variety of community needs makes the Workshop an imprac- - 
tical place for establishing a core training programme for aquatic 
leadership. 

The Provincial Recreation Leadership School provides the can- 
didate with the opportunity to develop their leadership skills through 
a core programme. Although the activity courses of swimming in the 
past have concentrated on personal skill ike icone enjoyment was in- 
cluded as a major goal. The policy of the Leadership School has en- 
couraged and supported se a date ted towards increased community in- 
volvement. 

VII. CONCLUSION - AQUATIC LEADERSHIP 

The. spectrum of recreation aquatic he ticeahip includes the 
roles of facilitator, influencer, consultant, jueseh initiator and 
change agent. The aquatic leader is an integral part of the entire 
community recreational organization. His aquatic interests influence 
his goals in all his recreational endeavours whether he is maspaktediidic 
for the playground or a youth group. Although his goal may be task or 
relationship oriented, the water media may serve the group goals. 

Peete aquatic leadership is eels fale on the interaction | 
of leader style and atte favourableness. Similarly, the inputs of’ 
member interaction, expectations and performance affect the group out- 


puts of drive, cohesiveness and productivity in the area of aquatics. 
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Group and individual factors are probably concomitant, resultant or 
detrimental to leader behavior in recreational settings. 

A broad comprehensive background sss pa gen a wariety of 
skills with access to resource materials has proved successful for ed- 
ucational leader training. A core/option programme supplemented with 
open-ended continuous service programmes has also proved to be success- 
ful in developing trained leaders. 

The aquatic leader, as part of the recreational team could 
meet the needs of the community and help eliminate the predicted rec- 
reational leadership shortage. The aquatic leader initially is not 
skilled or qualified by law to be responsible for aquatic safety. The 
safety of his group must be in the control of the CRCS-RLSSC qualified 
instructor or leader. The aquatic leader's role ve to work with ahs 
swimming, outdoor education and waterfront staff of the community to 
encourage total community involvement; to facilitate group and individ- 
ual enjoyment by suggesting different interest areas within the realm 
of aquatics; and to influence the community to enjoy, be safe, and 
skilled in, on, around, and under the water. 

The aquatic leader's effectiveness should increase after the 
initial training in a core peer arma through optional courses taken 


with the CRCS or RLSSC and at the Provincial Aquatic Workshop. 
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CHAPTER IV 


RATIONALE FOR AN AQUATIC LEADERSHIP PROGRAMME 


I. INTRODUCTION 

The rationale is to provide a conceptual framework for devel- 
oping an aquatic leadership programme. The role the aquatic leader 
plays determines the direction of a Laseerentp development programme. 

Since: leadership tends to be either task or situation specific, 
the selected concepts have been subdivided according to the phase of 
leadership development they affect; i.e. the goals, the presentation 
(method), or the content, (skill and subject matter).-: 

The Alberta Provincial Recreation Leadership School trains non- 
professional leaders to help with the recreation needs in their aot 
communities. Basic swimming is the only aquatic activity offered. The 
need for an aquatic leader has been recognized and the emphasis is 
changing from providing regular opportunities for candidates to improve 
their own skills to one that helps prepare an aquatic leader. This ra- 
tionale is built on the hypothesis that aquatic leaders can be trained 
at the ppedinekal Mivoresrt0n Leadership School or in a situation that 
parallels it in goal, situation or structure. 163 The basis of this ra- 
tionale rests on the following assumptions: 

1. The total training time, contact hours, is twenty hours “ 
one hour five times a week,for four weeks. 

2. The available facilities represent the structures found in 


most communities - a twenty-five yard swimming pool with diving boards, 


163enh.0E Nixon: and iA. 'E.: Jewett» Op.) cit. ».p..225 
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and a separate wading pool. 

3. . The pool staff composed of qualified professional instruc- 
tors and lifeguards. 

4. The aquatic leadership course conductor is a well quali- 
fied educator with a knowledge of the total scope of aquatics, working ° 
experience in a community, and knowledge of group dynamics and inter- 


action. 


II. AQUATIC LEADERSHIP ROLE IN THE COMMUNITY 

Aquatic leadership is not sre save of other types or styles 
of behavior. The aquatic leader is an active-member of the community 
recreation organization. 164 His official capacity ties the penhed: 
‘tional structure could be any one of many available positions, i.e. 
playground supervisor, activity coordinator, instructor, club executive, 
etc. While the aquatic leader is not necessarily an expert in the ac- 
tivity,)-he is usually an enthusiastic promoter of the-whole area of 
aquatics. Therefore when he attempts leadership in aquatics, he should 
not be expected to work independently by taking the sole responsibility 
hier ehicnan ei inatieendc cy. 0 eeaeeminalind she capable of, handling 
some of the administration within the area, 166 

The aquatic leader should be capable of exhibiting successful 


and effective leadership in the community all year round, as the commun- 


ity needs demand. The leader's ability for actively leading the organ-. 


tag? as oo onivers;, Op, Cite, De ¥2 
165 L. Thomson, Personal interview. 


166 R. M. Stogdill, "Basic Concepts for a Theory of Organiza- 
tion" (Management Science, Vol. 13:10: June, 1967.) p. B668 
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ization to enjoy aquatic activity, is limited only by the individuals 
attempts at aquatic leadership; his enthusiasm in aquatics; and his 
knowledge and application of leadership skil1.16” The Provincial Rec- 
reation Leadership School believes that the trained leader will attempt, 
and attain successful leadership more often when he has the direct sup-. 
port and backing of the organization or community, 168 

An aquatic leader refers to the individual who helps aneteier 
tors and participants with the development of aquatic skills, to exper- 
iment with change, to meet the challenges, to enjoy success and to un- 
derstand progress more than was thought possible. His skills must be 
a part of the individual as his capacity to eérteth depends on his sen- 
sitivity to the group expectations and needs. 169 &.170 

The role, aquatic feddeventat is most evident when activity 
groups use the water for a change in programme. The aquatic leader 
must recognize how to best use the medium to maintain ot reach the 
group's goals - i.e. enjoyment or skill development. (consti Cakeon with 
a qualified lifeguard (RLSSC) should help set up J safe area for aqua- 
tic recreation. Consultation with the qualified water safety instruc- 
tor (CRCS-RLSSC) should verify the programme content as relevant to 
group goals and should help tie leader plan for any problems en 


might affect his programme. Aquatic leadership stems from the combina- 


tion of finding the appropriate resources, communicating with both pro- 


167 A..G. Gilmet, Personal Interview. 
168 L. Thomson, Personal Interview. 
169. Fy Hoyle, and R. W. Holstein, Op. cit., p. 15 
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fessionals and the group, and arranging the situation to safely satisfy 
the group needs towards their common goal. 

The aquatic leader makes the final decisions, with or without 
group assistance, and he arranges the aquatic situation to comply with 
his group's expectations. He must be aware of the scope of the activity 
if this is to be achieved effectively. He is also the initiator, as he 
presents the type of aquatic programme his group desires to the profes- 
sional aquatic consultant. Even though the suggestion for aquatic 
leadership may originate in the group, the aquatic leader is the indi- 
vidual who channels the suggestion to the right meeeeen tor action. 

The aquatic leader gets the group involved and acts as een liaaen be- 
tween the group and the aquatic authorities, to encourage group satis- 
faction. !/! ; 

Awareness of the social situation is essential to effectively 
achieve group goals. The aquatic leader needs to evaluate, discuss and 
decide on the criteria that will balance personal goals with those of 
the group or organization.!/2 ‘Without these criteria, the leader status 
cannot be maintained or be effective. His knowledge must extend beyond 
the activity of swimming, to gain a maximum relevancy between group ac- 
tivity and social expectations. Flexibility becomes possible when 
there is knowledge of more than one way to enjoy oneself in the water. 
The aquatic leader's aim differs from that of the lifeguard who strives 
to promote water safety, and from that of the instructor who strives to 


educate and promote skill. The aquatic leader's aim is to promote all 


171 H. P. Knowles and B. O. Saxberg, Op. cit., -p. 87 


L72 'L. Ue Rubin and“. 'C/ Parker } 0p. cit. Jp. 146 
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aquatic activity through enjoyment and to satisfy his group's needs 
through aquatic activity. Aquatic leadership is only a part of total 


recreation leadership. 


III. RATIONALE FOR AN AQUATIC LEADERSHIP PROGRAMME 

To facilitate its application, this rationale is presented 
under the Rian of goal, content and method. These all affect 
the aquatic leadership development programme directls. The specific 
variables affecting goal selection and attainment are enumerated in the 
first subdivision. The content section determines the selection fac- 
tors for the curriculum. In the method Sbaieieion? the factors affect- 
ing effective leadership development are found. Together the fifteen 
principles represent is basis for an aquatic leadership development pro- 


gramme. 


la Group expectations, the nature of the task, and the social 
culture, influence> the aquatic leader's role,1/3. The leader becomes 
recognized as an aquatic leader when he attempts to provide a programme 
to satisfy group needs. His goals should include promotion of several 
aquatic activities that will be enjoyable and encourage member partici- 
pation. However before he can achieve the goals, he must learn to re- 
cognize the nature of the group, the nature of the proposed aquatic 
activity and the type of aquatic activity of which the group is capable. 
The activity should stimulate group interest and involvement. The aqua- 


tic leader is only a leader when he exerts an influence over the , 


173 F. Hoyle and R. W. Holstein, Op. cit., p. 15 
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group. }/4 The leading behavior is one sGiiad ag ahead to show the way 
and to keep the group under control, while the professional instructors, 
lifeguard and pool staff act to guide the group in wae actual skills 
and in forewarning the leader and the learners of the dangers and dif- 
ficulties likely to be encountered before their goal is achieved. !75 
Fiedler's contingency model indicates the close relationship 


between the task and the leader's éxistencept’® 


The leader's style is 
contingent on the situation. Stogdill's input/output Seaucstthin his 
theory of organization, shows that the leader is dependent on the group 
expectations, interactions and task to produce the output of product, 


cohesiveness, and drive, 1/7 


The aquatic. leader can be seen as one of Jenning's dedicated 
heroes, providing guidance to the community in aquatic activities, !/8 
These leaders change from situation to situation. This affects the 
quality of their leadership. The amount of insight received in train- 
ing, into nite field of.aquatics and into the field of recreation, will 
facilitate the oe effectiveness by providing an awareness of the 
total group problem. 


DEY. The Liason between the public and the group in an aquatic ac- 


tivity is the aquatic leader. !79 Leadership is no longer characterized 


Did 20a C.. Sehutz, Op. CGit., pel 


175 Webster's Seventh New Collegiate Dictionary, Op. cit., 
pand20. 


176 F.°E. Fiedler, A Theory of Leadership Effectiveness, 
(McGraw Hill Book Co., New York, 1967.) p. 261 , 
177: Ro MPF Stogdill, Op.) ‘cit... -ps BG68 


176” E. E> Jennings,: Op. cits, p.- 7 


179. A. G. Gilmet, Personal Interview 
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by the undeniable authority of the cee Instead, the leader must 
persuade his followers that his leadership will help them achieve their 
goals, 180 | 

The authoritarian style may be ideal in a crisis situation but 
is not conducive to maintain group interest. The democratic style in- 
volves the group in the project, but unless the group member has some 
knowledge of the goal attempted, time will be wasted and faith in lead- 
ership will diminish. The group-centered approach assigns the leader 
to the resource role, the consultant - helping arrangement. This ap- 
proach can be successful in aquatic endeavours only if the leader has 
a thorough background in the total Scope of the activity. Finally in 
Seale style, the emphasis is on the group relations and inter- 
relationships. The‘leader's role is that of consultant and evaluator. 
This type of leadership is not feasible in aquatics because the emphas- 
is is on pure relations among individuals, while aquatics involves a 
task iicased goal. }81. 
= Aquatic eelgne: should be chosen to fit with the leader- 
ship style of the leader. Knowles and Saxberg showed that leadership 
geyle is a reflection of personality, the process of development and 
growth. 182 Therefore to be effective, leadership must use the basic 
skills of listening, communicating and diagnosing the human situation 
to affect relevant planning and implementation of ionee. 

180 F. E. Fiedler, "The Trouble With Leadership Training Is 
That It Doesn't train Leaders" (Psychology Today, Feb. 1973.) p. 23 

Led. ads noese. Op. Cit. pag 


182 H. P. Knowles and B. O. Saxberg, Op. cit., p. 135 
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Fiedler's contingency model concludes by matching the various 
components of leadership style to the situation.183 The degree which 
leadership situations provide the leader with ehsedes is the measure 
of favourableness. It provides the match between the job (situation) 
and the leader (individual). Fiedler suggests the job be changed to 
suit the leader's capabilities (style), rather than mould the individ- 
ual into the pattern of the ideal leader, and expect him to adapt to 
the demands of the group. 184 

Nader proposed that leadership training could be inductive, 
‘implying a general programme, or. deductive implying a yoRetetied ap- 
proach. 185 His assumption for choosing the latter pee was that 
leadership is specific, but involves the growth and development of the 
total individual - the agente (physical), the affective (value), and 
the cognitive (knowledge). Using this approach the job standards and 
organization expectations can be manipulated to fit the leaders’ style 
rather than fitting the leaders' style to the organization's needs. 

4. Group goals need to be constantly re-evaluated if the leader 
is to obtain or retain effective aquatic leadership. 

The leader needs to anticipate change, then recognize, accept, 


and adjust to ten: His capacity to observe and assess the situation 


could well determine his ability to maintain his leadership status. 187 


183 F. E. Fiedler, A Theory of Leadership Effectiveness, 
(McGraw Hill Book Co., New York, 1967.) p. 180 


roe Ps: Ev Predler, 0p cir hp. 2467 
25. Le -Nadber.,Ops, citw,, pals 
186 C. G. Browne and T. S. Cohn, Op. cit., p. 418 


187 Ibid., p. 474 
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To attain the status of aquatic 1 Bon the candidate must 
first attempt leadership. 188 “His first role may be. thatof a catalyst, 
encouraging group pokoneraeton, group syntality and group participation, 
towards goal achievement. With an increase in the leader's skills and 
task knowledge, the leader can be instrumental in improving the social 
milieu by widening the field for participation. 189 

eA cen iaias changing face of knowledge in aquatics necessitates 
the making of the content relevant to the process. The aquatic leader 
must have a grasp more of the process than the knowledge if he is to 


190 To achieve this, it has been the basis of pro- 


satisfy the needs. 
fessional preparation programmes for health, physical education, and. 


recreation, in the United States since 1954, to train the effective 


leader to be adaptable to public attitudes as well as knowledgeable in 


subject matter, 191 
Content: 
|e A broad, comprehensive approach that brings all available re- 


sources to bear on group problems, is initially the best training ap- 
proach for developing aquatic leaderas*?" 


The professional preparation degree programme for physical 


education or recreation students is often a four or five year programme. 


Loo.- We. Biddle, -Op:. cit.4 pp. 52 
Eee? -G.=Gs hemp, Op..¢eit.,. p..209 


190 L. M. Berman, Supervision, Staff Development and Leader. - 


ship, (Charles E. Merrill Publishing Company, Columbus, Ohio, 1971) 


p. 103 


191 R. A. Snyder and H. A. Scott, Op. cit., p. 43 


192 W. W. Biddle, Op. cit., p. 52 
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The candidate initially undergoes two years of general education, then 
one to two years of professional preparation before he specializes in 
a specific activity area. 193 Strong advocates of this approach feel 
that under this system the leader can go beyond the basic needs to see 
his specialty in the light of the total field, 194 This interdisciplin- 
ary approach arms the leader to cope with most situations despite the 
constantly changing knowledge and skills. Awareness of the total area 
and resources available, allows the leader to supply the missing func- 
tions of the eda when required, !?° 

Understanding the nature of the group as walives the task and 
change processes, can help increase communication en ee and in- 
directly increase the effect on group motivation and syntality in areas 
beyond his own speeterwy(d 96 Training in areas beyond his own field 
has been hypothesized to help the leader achieve spatial transcendence, 
intentional temporality, integrity and self-hood, plus a think-feel co- 
hesion. 197 

As a resource . vba expert or influencer, the leader re- 
quires a total overview of his role. He ebn then, conscientiously pro- 


vide the group with the opportunity for growth towards their maximum 


potential. 198 As initiator, an overview is essential to understand and 


103). T= Eo Nisonand As Ee Jewett, Op, cit.,;.p..9 
194 R. A. Snyder and H. A. Scott, Op. cit., p. 43 
£95 3. S. Shivers,» Op?’ cits, p+ 93 
196 F. E. Fiedler, Op. cit., p. 20 
197. L. Me Berman; Op: cit:5: p.?17 


198 K. Rowell and R. V. Rasmussen, Op. cit., p. 2 
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recognize change as it affects the aquatic activities.199 Having a 
broad comprehensive base can, increase leader influence and status 
through the establishment of a group structure. Stogdill's Organiza- 
tion Theory cautions that before the structure can be assigned, the 
leader needs the knowledge of the nature, technology, size and complex- 
ity of the task, 200 , 

Since leadership is comprised of such a variety of elements, 
it is influenced by many different aspects of personality and experi- 
ence.29! Besides these influences on group structure and function, the 
nature and scope of the task need to be considered. haiti leadership 
has a combination of both task and group-oriented goals. The activi- 
ties included under the heading, aquatics, are diverse enough to in- 
clude both basic swim skills aay coaching, instructing and organizing. 
All aquatic activities involve motor skill performance. The leader 
needs to understand the nature of the task, the nature of the partici- 
pant (learner) and the communication process if he is to be effective 
and achieve the goal. 202 The CRCS-RLSSC programme employs an outline 
approach at the leader and instructor Level, 203 The emphasis is more 
on the nature of the specific swimming and lifesaving skill develop- 


ment than it is an overview of the components of aquatics. (See Appen- 


dix D.) 


199" Jo. Lipman; Ops .clte,.(p:, 64 

200 ®. M. Stegdiq1; ‘Op. city p.+ 

Zi. “8. NM. Base, Up. Cit. pe 30 

zoe. E, .bucmoiz -and+G.4Alain, Op. cit.; 2. 3 


203 CRCS-RLSSC, National Course Conductor Notes for Instruc- 
tor Training, (Sept., 1972) 
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2: The ability to perform the skill appears not to be essential 
to attain effective leadership. 

The leader needs enough skill to recognize good performance, 
the direction to improvement and enough knowledge to re his in- 


terest.2°4 Bass's study indicates that the leader needs to be a bit 


more able in skill than his group to effectively increase group par- 


205 Too much task skill, on the part of the leader is de- 


ticipation. 
trimental, because it is not a challenging skill to him. Arising from 
the leader's superiority of knowledge, the wheel communication struc- 
ture causes a decrease in a member's chances for sO ic tine The 
chain reaction nets in a decrease in group participation and a,general 
disintegration of group effort towards their goal. 

Kemp acknowledges mak the degree of personal skill competence 
depends on group expectations and goals. 297 His research recognized 
that the specialists tended to stress specific skill content that was 
unrelated to’ group need. But, depending on the specialist's ability to 
keep open a two-way apnea aerien channel. he supports the view that 
the more superior, general, or technical poneerics the leader possess- 
es, the more effective is group interaction and goal accomplishment. 


Further studies indicate that the only direct influence of personal 


skill competence is related to the leader's confidence in attempting 


the role, 208 


204 Jd. Es Nixan ad. AE: Jewett, Op. cit., p. 240 
205. D6) Ms BASS... UP. Citwsptte Sos 

POG. Lia J. RUDIneand.J.210,, carker, Op. cit.» DP. 106 
2h. Ge enn Op, Cle... ps. 66 . 

208 M. 


Gy Ross and CG. E. Hendry, Op. -cit., p.. 26 
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Essential to both the CRCS-RLSSC Leader and Instructor award 
is the development of a high level of skill. The CRCS recognizes that 
when there is a qualified lifeguard on duty during instruction to en- 
sure public safety, the effectiveness of the leader or teacher is not 
affected by his personal skill level, 209 ¢ 

The Provincial Recreation Leadership School's attitude towards 
personal skill development as essential to leadership, appears to co- 
ordinate the degree of skill attainment with leadership goals. Their 
philosophy is that attaining personal skill is not important beyond the 
level where it can be enjoyed and intellectualized.7!9 To be able to 
intellectualize a skill requires the individual to know the basics well 
enough to be able to communicate the skill effectively to others. In 
addition, he must discuss it intelligently with the professionals, un- 
derstand the directions for achievement, and recognize improvement of 
a maximum performance. 

In ‘aquatic skills, emphasis on the See Ghatish of the various 
progression of skills and their variations, would enable the leader to 
effectively help his group obtain their potential as a resource person, 
an influencer or initiator in a favourable situation. The professional 
qualified instructor may welindcaMeve the same goal through the? fois 
of demonstrator, expert, boss or authoritarian. 

3. A key component of effective leadership is found in the know- 
aie and use of communication processes which provide a direct link 


among the group, the individual group members and the leader towards 


209 A. G. Gilmet, Personal Interview 


210 L. Thomson, Personal Interview 
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the establishment of group syntality, interaction and goal achievement. 
The individual's ability to gain the attention, interest and 

subsequently, a person's ecbetenteube for change, is accomplished 

through communication processes, ll By studying the styles of communi- 


cations utilized by different leaders, the theorist can categorize 


212 


leader behavior. 

Communication is the form of interaction directly related to 
the function of the group. Without some form of communication the 
group Cannot exist. Communication is essential to maintain the inter- 
actions between the individuals, the group to the individual and the 
individual to the group. 243 The group breaks when any part of this 
three dimensional relationship breaks. Therefore, one of the leader's 
roles is to strengthen these essential relationships so the group can 
reach its set goal. 

Shostron's four major types of manipulative response forms 
were hypothesized to aecount for the importance of feeling to maintain 
successful group interaction. 2!4 When feeling defensive due to anger 
or fear, communication is decreased; but when empathy predominates the 
feeling, a constructive openness occurs that increases communication 
effectiveness. For rapport and syntality to occur, there must be an 


open two-way channel of communication, which permits honesty without 


211 :H. £2. Knowles, and.Bch0.,;Saxbéerg., Op. cit., p. 87 

712 GG... Kempsey Opleciti¢, p.pis7 

213 S. M. Jourard, "Growing Personality Not. 'Adjustment!' Is 
The Goal in Counseling and Psychotherapy" (University of Alberta Mimeo- 


graph Paper, Department of Recreation Administration) 


2% E. Shostron;?Opsecits \aper20 
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a bias or stigma, 2! 


Communication is the most important ingredient in the consult- 


ation-client or OO ae group. 216 In the task-oriented group, 
the communication process is more formally related to the task than 
among group members. Using Rubin's scheme of group communication sys- 
tem (Chapter III, Figure 4); the concom system of communication best 
fits the group-oriented situation, as the leader and group interact 
democratically. The leader as a resource or initiator in a T-group 
situation finds the kite communication system being used. The wheel 


System represents the structure that is characteristic of the authori- 


tarian or expert leader in a task-oriented co-acting group. The leader 


who recognizes and makes use of the various structures will be able to 
control and influence his geouulee. He can consciously provide a safe 
channel to encourage group members to share their experiences and 
skills. . 


In organized recreation, communication is a mixture of both 


psyche and socio processes, 218 Training recreation aquatic leaders re- 


quires that communication processes be discussed, practiced, and demon- 


220 and 221 


strated. 21?» In the present CRCS leader course the skills 


Aden the lee Wa bbe, Op, CLE. Ds, 2 

2h6e,CusG. Browne, and]. iS. Cohn. Op. cit:;, pei27 
abz EY EB... BiedlLers.Qp,..cit.7.p..2)9. 

218° H. S$. Goffey;,.Op..cits; p. 50 

219 A. G. Gilmet, Personal Interview 

220 R. Kirstein, Personal Interview 


221. L. Thomson, Personal Interview 
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are taught so the leader can use demonstration in an effort for commun- 
ication with the group. In the CRCS-RLSSC instructor programme, meth- 
odology attempts to structure the skills into communication form. 
"Shaping" is one such approach taught to help the instructor match his 
skill knowledge to the learner's,222 and 223 é 

An accumulation of various types of communication in leader 
training is geared to help the leader establish his own style and to 
help him understand the various effects resulting from different com- 
munication approaches. An outline entitled 'teaching tips! was pro- 
posed and then rejected by the National Red Cross body as an aid to 
building effective communication skill. in eeaeiee 28h The CRCS felt 
the candidates would use the guide exclusively, instead of developing 
their own style. The most aia pee effective communication means 
being advocated are accurate empathy, nonpossessive warmth and genuine- 
ness, 225 
4. An effective aquatic leader is able to aumdies and recognize, 
be aware and sensitive to group climate through pti ee evaluation 
of group goals and of the nature, structure and interaction processes 
of the group. 

The criteria of (acetate effectiveness, according to the 


contingency model, is goal output. 226 Goal output is achieved only 


222 A. G. Gilmet, Personal Interview 
223. M. .EseR?t Smiths Loc. eit: 
224 R. Kirstein, Personal Interview 
225~ Ms. FatRaeSmith;<Loaicit. 


220° E. En@Piedpersi0p. citoy p. 261 
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after the goals have been constructed, recognized, established and re- 
ceived by a group consensus. . 

The leader's recognition of the goals depends on his sensitiv- 
ity and comprehension of community needs, of group needs, and of avail- 
able facts, theory and practice. His ability to formulate the goal in 
a manner relevant to the group is an important aspect for achieving 
group recognition and acceptance. 22/ With the increase of the leader's 
capacity to observe and assess the situation relevant to the group, 
there is an increase in the development of rapport. 228 Relating theory 
and practice to the situation provides a climate where ERG task, the 
individual and the leader can honestly interact to isolate group 


229 


needs. It is this interaction which is the essence of group func- 


tion and structure. 

The group exists to satisfy a need common to its members. 239 
A structure of group needs, which has been most influential to leader 
effectiveness’ is Maslow's pyramid model of basic needs. The hierarchy 
has its base as the physreieetcal needs and peaks with the need of self- 
actualization. 23! The recreation leader has a6 diametrically opposite 


goals from which to choose, the expressive or instrumental (utilitarian) 


ee i) 
goal. Recognition of the need of the specific group as self-reali- 


Zt, James Stivers, Op. cits, p-. 383 
225 Carter, Cp, CLE. 5p.) Gree 

2207 Jo“Adart; Op."cit. ;"p. *9 

250" Nowa Rosen; Ops Cries. p.. 37 
250" Jv *Fatina, ‘Op. Cltr; p. 3 
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zation, indicates an expressive recreation goal would be most effec- 
tive. But, if the need is a physiological and biological oriented 
divatiiel it requires satisfaction through an eqtinrimbne sd or utilitarian 
recreation goal. 23 | 

The needs of group growth were hypothesized as important to 
direct leader selection of goals.234 If group growth is a spiral path 
of inclusion, control and affection, the group goals most relevant to 
each stage will be most effective. 29 

The CRCS-RLSSC instructor course has structured its new train- 
ing programme around the concept of think, feel, and act. 236 Feeling 
needs to be emphasized more in training courses so the leader becomes 
aware and sensitive to his role in the group. He can gain experience 
and practice in a apart wecdterd psychologically safe, realistic situ- 
ation. The situations, to be most effective, need to provide the can- 
didate with information from aquatic content, from group climate and 
from group characteristics. 23/ 
o% Effective leadership requires knowledge of a variety of ap- 
proaches to learning so he can anticipate, accept and convey change. 278 


The leader's task can be facilitated when he has mastered the ways of 


learning. 23? He changes behavior through the conscientious application 


233. Ibid., p. 53 

234 L. Thomson, Personal Interview 

faa 31h. opamock, Op. cit... ps 

236 CRCS-RLSSC, Loc. cit. 

2990 os BRestiemphibl, Op. cic. p. 35 

238° C:; G. Browne’and T. S.° Cohn, Op. ci€:, p. 172 


239 F. Hoyle and R. W. Holstein, Op. cit., p. 47 
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of principles relevant to the learner. A useful method to keep these 
ideas as reference, is in the course notes, along with the concrete, 
tangible definitions of skills and teaching methodologies. 20 Making 
the training approaches relevant to the group and individual requires 
that basic attitudes be examined and incorporated as a guideline to 
attempting leadership. Leadership involves a quality that is a result 


of a good, concerned, knowledgeable individual with the ability and 


sensitivity to adapt and assess the group needs, 241 
Method: 
Lk. A training programme has a greater impact on changing behavior 


when there is a clearly recognized, single focus on the objective. The 
objective focus do pert recognized by the candidates and the trainer. 
Leadership involves a multitude of components, each important 
to a specific gituation. Within the area of aquatics, the scope is 
broad and the objectives just as diffuse. To construct the most effec- 
tive Pear irur ican inapnsecannes a single focus objective helps both 


trainer and candidate see it in relation to their own needs, situation, 


242 A series of short workshops, each with a different but 


and ability. 
related focus could cover the content without confusing the objectives. 
Training a leader to be flexible is difficult, even within a strictly 


defined area such as aquatics, due to the variety of demands and expec- 


tations from community and group. Awareness of the single focus of 


240 R. Kirstein, Personal Interview 
241 L. Thomson, Personal Interview 
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objectives is useful for the leader's behavior towards the goal, 243 

In the CRCS-RLSSC instructor courses, the focus has been on 
understanding skill development. With the incorporation of the newer 
educational concepts, the focus is changing to focus on communicating 
skills to another person. 244 

In the Provincial Recreation Leadership School, there is an 
emphasis on developing teaching skill rather than personal skill. In 
the stated aim for the swimming activity, the single focus is on enjoy- 
ment. 

The two inherent dangers of a single focus are in the selec- 
tion of the most important objectives for each candidate, and in the 
time necessary to equip an individual to attempt (aquatic) leader- 
antp. 24 Leadership is not arebiimebrabie quantity but an integral 
part of the individual. The similarity of medium “_— the variety of 
tasks and the diversity of skills in aquatics make it ar integrated 
part of recreation. Aquatic leadership, to be effective, must include 
a focus on the aspect most relevant to the indewiviual leader and his 
community. 

25 Consideration for each candidate's experience, needs and his 
community's expectations, is developed best in a core course and an 


option structured leadership development programme. 


The approach is an open-ended system which allows for both 


continuous individual and group growth to maturity. 24 The individual ° 


203 ‘OC. "G. Browne and T.°S." Conn, 0p. cit., p. 285 
244 R. Kirstein, Personal Interview 
245° M. C. Ross and C. E. Hendry, Op. cit., p. 137 


We: GC. 1G. prowne and Ts S:. Gohn,*Op. cit.; p..73 
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never stops growing, changing and adapting to his environment; neither 
should a leadership training progranme. In the current educational 
programme, the gimiaedlunaneticets the patterns of individual growth. 
Education starts with a set of basic assumptions and principles, the 


core, and then branches into their application in specific situations, 


the options. 247 and 248 at the Provincial Recreation Leadership School, 


the core programme deals with relevant theory and philosophy while fo- 
cusing on the leader's specific role in the community. Attitudes and 
methods make up the core and in the activity options, application and 
relevant principles are made to specific situations relevant to the 
activity. 249 
In aquatics, the core course approach will introduce instruc- 
tors and leaders to the most relevant materials.2°9 One of the impor- 
tant purposes of inservice training is the ongoing continuous renewal 
and development of new ideas and skills. The core pouees could be the 
initial qualification course and the requalification clinic would in- 
clude the activity options. The CRCS-RLSSC present leader instructor 
system is not an effective core system as the initial training and re- 
qualification clinics attempt to cover the entire programme in depth. 
Revision of the existing qualification programme into three areas would 


provide the needed focus. These areas might be beginning swimming, 


stroke improvement, and lifesaving. 251 Emphasis in all three areas on 


26) Be b.saunders;, Opes cit.r, p. 73 


265 4b: §. Sbhiverse,.Op,,cit... p., 383 
249 L. Thomson, Personal Interview 
250 R. Kirstein, Personal Interview 
251 R. Kirstein, Personal Interview 
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developing communication processes within the group, learning relevant 
principles to facilitate the coiniunieation of skills, and developing 
leader attitudes would neouhne a sound basis to develop an effective 
aquatic leader. The aquatic requalification clinics (options) could 
then be used to encourage continually high standards and updated ideas 
and skills. 
3s A schematic approach to developing leaders maximizes learning 
and structures the situations to be congruent with the learner's needs, 
the nature of the task and the group goals. Behavior is modified more 
effectively when there is an organized scheme. 292 

F A hierarchial system requires a was ahe theme. In education, 
the most effective criteria is the individual's growth and development 
patterns, motoric egugetcel), akfacetve (value) and cognitive (knowl- 
edge). 273 The individual is a complex integrated being. To learn ef- 
fectively all three areas of growth need stimulation. 

A suiidiniaaia training programme requires the same considera- 
tions for developing the leader. Fora helping- leader role, the em- 
phasis on affective growth patterns of inclusion, control and ‘affec- 
Sti is suggested. 254 Specifically, in aquatics these growth patterns 
are a part of the scheme but are not at the exclusion of developing the 
other growth areas. The topics which include the beginner swimmer, 
stroke correction, and lifesaving developed through the motoric, affec- 


tive and cognitive, should provide an effective learning experience for’ 


252 M. BB. MikhederOp. 0eitejtp. 2 
253;.. b. RadbenenOpsdcit. Fipded 


254 H. Dimock, Op. cit., p. 3 
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the leader candidate. 
4. Learning is most effective when the learner actively partici- 
pates. 

John Dewey's principle, learning by doing, is the major as- 
sumption for all education. In a group situation for accomplishment 
of a common goal, it was found that the total involvement and group ex- 
perience eee behavior change more than the leader's performance 


did. *>° 


The group, by definition, relies on interpersonal relation- 
ships by member interaction, communication, ability to think, feel, 
listen, and make decisions.2°© Involvement is a necessity. The lead- 
er's role is to help provide each member with the opportunity to parti- 


cipate. The leader must participate too, if he expects to grow with 
the group and progréss. >’ 

The educational principles can apply to an aquatic leadership 
programme. Involvement is basic because the activities engaged in by 
each fee cause some change and modification. All responses are 
a part of experience and learning. 2>8 Experience results from all 
types of stimuli, both internal and external. All stimuli affect 
ne in some manner, negatively or positively. 259 Feedback in the 


form of evaluation gives trainer and learner an indication of the ef- 


fectiveness of his attempts to communicaté. 


255 W. W.. BiddLe.oOQp.<cit.,. op. 252 

256 C. G. Kemps ,Op. cits, pa, 9k 

257 BR. Be Saunders, Opiecits, p? 92 

258... J..E«: Nixen,nand Av.Exn Jewetts Ops.cits, pw St 


259 B. J. Cratty, Movement Behavior and Motor Learning, Gos 
cond Edition, Lea and Febiger, Philadelphia, 1967.) Op, cit., p. 252 
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In leadership training, a system of 'learning-cycle' patterns 
successfully channelled evaluation feedback from the large organization 
into small groups, into leaderless keeicadial Gektciea and back into the 
large organization. 2°? Behavior changes were found to occur in a large 
percentage of the leader's trained. When there is a common understand- 
ing for discussion due to interest, skill, concern, or enjoyment, per- 
sonal involvement increases. 2°! ‘The leader training programme should 
consider establishing content and method relevant to the candidates 
expectations and community needs, 
ore Supervised field work helps to develop effective leadership 
skills by providing leaders with an opportunity for a realistic appli- 
cation of theory, content and method. 

Field work provides the leader with the chance to work in a 
psychologically safe situation.2°% He can attempt leadership without 
losing face or being a failure. The best learning experience is when 
there is a balance between the leader candidate's ability and respons- 
ibilities.*° 

Successful curriculums for leader training have used the core 
programme structure supplemented by supervised field work, 264 In one 
system, the field work ect aaa of a series of short term placements 


to train the leader and provide him with experience which would in- 


260e+L+-F2. Lockey Op.s.cit. 3. p.' 21 
2A Me. Bhi -MidieseOp Oyeiteis .p. 47 
262; M., Babies, (Op-.scobt. jrpier47 
263 «----- , Training Group Leaders, Op. cit., p.. 22 


2647 BL. BeowntrOp: «it 7. p.. 73 
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crease, his control and influence in a variety of situations.2®5 Each 
situation was previously seedienene leader style to minimize the irrel- 
evant experiences. The Peow inkic Aquatic Workshop follows the idea 
of a short exposure to many different items but has not supervised ex- 
perience follow-up in the community, 26 The Provincial Recreation 
Leadership School encourages the leaders to bring community problems 
to the sessions. In their supervised field work, leaders are matched 
with situations similar to those of their own community. 

The CRCS-RLSSC instructor leader programme includes simulated 
supervised practice teaching, not supervised field work. It would be 
valuable to include supervised field work into the CRCS-RLSSC programme 
but time and staff are limited. A conscientious pool manager or rec- 
Heaton supervisor could Kettrbet up an effective system within the 
community which would make realistic supervised field work a feasible 
part of an aquatic leadership development programme. 

6. Transfer of training is successful only whenethere is a recog- 
nized similarity between the previous and ode rencua pond tore 

Leadership is dynamic, changing constantly with group expecta- 
tions, attitudes and social structure. 208 The rapid changes in knowl- 
edge also impose an extra Be foie to keep the training relevant. eFor 


effective transfer to occur it must be recognized by the learner and 


remembered in context with a general application. 


265 F. E. Fiedler, Op.icit.;. p. 92 
266 L. Thomson, Personal Interview 
267 4. E. NikontanthAsoEs:! JewettsiOp. cit., p. 225 


268 R. A. Snyder and H. A. Scott, Op. cit., p. 43 
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Demonstrations, using performers with ability similar to that 
which a‘leader would encounter tend to be of more value to the candi- 


269 However, if the goal is 


date than an expressive show of perfection. 
to learn the quality of skill, the most relevant demonstration would be 
an expert performer. A fact presented in relation to the total larger 
setting is more easily remembered and transferred.?/9° The key is in 
the recognition of the key area where it relates to a-whole. The CRCS 
and RLSSC, in their future leader programme, hope it will become a part 
of the community so that the learnings will be relevant to aquatics and 
to the community. 2/1 This view is supported if pecvaracion for leader- 
Ship involves a combination of situations, the leader and geadp expect- 
ations. 
ips j Enjoyment in a Poa tiresreniae atmosphere can increase group 
interaction and motivation towards their goal. 

renee is the result of a satisfying experience. The es- 
tablishment of a genuine, nonthreatening atmosphere requires the group 
leader to use accurate empathy, nonpossessive warmth and a genuine 
approach. 2/4 A nonthreatening atmosphere dissipates fear and embarras- 
sment. The individual can then safely share his views with others and 
a group feeling evolves. In che group, the individual who is involved, 


participates, recognizes relevant information and is able to achieve 


interpersonal relationships with others has increased his learning and 


269 ce aetocke, Op. Cite, pe 2l 
270 F. Hoyle and R. W. Holstein, Op. cit., p. 15 
271 A. G. Gilmet, Personal Interview 
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satisfaction. 2/3 


Stogdill's Organization Theory recognizes that enjoyment helps 
to increase learning and group progress. As the goal relevancy increas- 
es so does group syntality and group effectiveness. */4 

Recreation is linked with pleasure. Specific skill knowledge . 
is the criteria for enjoyment in many activities. Basic ability for 
staying afloat is the criteria for enjoyment in the water medium. When 
training aquatic leaders, their motivation to increase their skills and 
knowledge can accrue from an enjoyable experience during training. The 
focus of the Provincial Recreation Leadership School is enjoyment. 
Content and skill development are the means Repo which this focus is 


achieved. 2/° 


973 ‘ia Je Rowen, Op. cic...  p. 249 


274 R. M. Stogdill, E. L. Scott and W. E. James, Leadership 
and Role Expectations, (Research Monograph No. 86, Bureau of Business 
Research, Ohio State University Press, Ohio, 1956.) p. 7 


275 L. Thomson, Personal Interview 
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CHAPTER V 


SUMMARY AND CONCLUSIONS 


I. SUMMARY 

The main considerations of leadership as a Gameabe have been 
applied to the specific area of aquatics. The task specificity compon- 
ent of leadership, necessitated careful consideration of the variable 
affecting it. Aquatic leadership has been assumed to be as task speci- 
fic as was leadership in the workshop, in the classroom, in the gymas- 
ium and in the office with a patient-client. For this study the aqua- 
tic leader has been defined as follows: in terms of his role; the sit- 
uation and the goal of the group; in the light of coisas eae on of the 


relevant literature; the concern of the consultants; and the writer's 


experience. 


Aquatic Leadership Role in the Community: 


The results of this study indicate that an aquatic leader can 
be any individual who helps instructors and nee ereits with the dev- 
elopment of aquatic skills; to experiment and change; to meet the chal- 
lenge; to enjoy success; and to understand progress. The definition is 
conceptual and hard to ey aha and test. It is the result of the com- 
bination of the following relevant variables: 

1. The aquatic leader is a member of the total recreation team. He 
may, be ne in another recreational capacity and he will exhibit 
leadership in aquatics when the situation demands it. 

2. The aquatic leader is capable of handling some of the administra- 
tive tasks but should not be the sole operator of the programme. His 


training is not specifically geared for this responsibility. 
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3. . The»aquatic leader consults with the siaaenania lifeguard to assure 
his group's safety during eponapartc programme or activity. He also 
consults with the qualified instructor to assure complete programme 
feasibility and to be forewarned against any problems which might jeo- 
pardize his group's enjoyment. 

4, The aquatic leader gears the aquatic programme to be relevant to 
the current sokdal and personal individual goals. 

5. The aquatic leader acts as initiator, facilitator, decision-maker, 
and organizer, and as liaison determined by the situation, group needs, 


and personal ability. 


Rationale for Developing an Aquatic Leadership Training Programme: 


The panienalks for developing an aquatic leadership training 
programme has been subdivided into goals, content, and method for eas- 
ier identification of the principles. This rationale was a combination 
of concepts: from the literature, discussion with experts, and from the 
writer's eemeere Seucitioal Basically, the rationale is composed of 
the following principles as summarized below: 

1. Goals a. Group expectations, the nature of the task te the 
social milieu influence the aquatic leader's role. | 
b. The liaison between the public and the group in the 
aquatic activity is oie aquatic leader. 
c. Aquatic activities should be chosen to fit with the 
style of the leader. 
d. Group goals need to be constantly re-evaluated if the 
leader is to obtain or retain effective leadership. 


2. Content. a. A broad comprehensive approach that brings all avail- 
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able resources to bear on the group problems is the best 
training emotasc for developing aquatic leaders. 
b. The Abeliey to perform the skill appears not to be 
essential to obtain effective leadership. However, the 
leader needs to be able to communicate the skill to others., 
c. A key component of effective leadership is found in 
the knowledge and use of communication processes which 
provide a direct link amongst the group, the individual 
group members, and the leader, towards the establishment 
of group syntality, interaction and goal achievement. 
d. An effective aquatic leader is able to perceive and 
recognize; be aware and sensitive to group climate; con- 
stantly évaidateogeoup goals, structure, and interaction 
processes of the eae 
e. Effective leadership requires knowledge of a variety 
‘of approaches to learning so he can anticipate; accept and 
convey change. 
3. Method a. Actreining programme has a greater impact on changing 
behavior when there is a clearly recognized single focus 
on the objective. 4 
b. Consideration for each candidate's experience, needs 
and his community's expectations is developed in a core 
ie and an option structured A eadeoetty development 
programme. 
c. A schematic approach to developing fester maximizes 
learning and structures the situations to be congruent 


"with the learner's needs, nature of the task, and the 
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group goals. 

d. Learning is most efficient when the learner actively 
participates in the learning eee 

e. Supervised field work helps to develop effective lead- 
ership by providing leaders with an opportunity for the 
realistic practical application of theory, content, and 
method. 

f. Transfer of training is successful only when there is 
a recognized similarity between the previous and current 
situation. : 

g.- Enjoyment in an nonthreatening atmosphere das increase 
group interaction and motivation, thereby facilitating 


leadership and group achievement towards a common goal. 


4 II. CONCLUSIONS 

The rationale was divided into the role of the leader, goals, 
content, and method contacatieace its application to a specific aquatic 
programme. The Paeifciat Recreation Leadership School has the specific 
programme structure. 

The role of the leader is defined by each community. The CYR 
School provides the opportunity for sponsored candidates from both small 
and large communities to participate in the programme. The leader's 
role is delimited by the community size, facilities, supervisor and the 
leader's interest and willingness in aquatics. Realistically, as a 
member of the community recreation team, the aquatic leader's role will 
most likely be that of facilitator and influencer. His main objective 


will be to encourage aquatic participation in all types of recreation 


programmes for all ages and social status. 
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Goal 1. Single focus 
a. Enjoyment through participation in a variety of aquatic 
seas: 
2. Objectives 
a. Interest and motivate lesser skilled individuals to in- 
crease their own skill level and encourage the public to 
ae the water. 
b. Introduce awareness of the candidates own leadership 
Style through recognizing, listening, and observing his 
peers. 
c. Recognize the need for constant feedback and evaluation 
of content and principles for activity. 
d. Recognize that aquatic skills interest different people 
for different reasons, and in different situations. 
e. Recognize that a qualified lifeguard or instructor 
shoud be available to provide safety coverage during all 
aquatic hee at all times. 
Content See Appendix D. 
Method The core course programme would take four weeks to complete. 
Each week would have a eiveietcaaunl The single focus for the first 
year course would be to provide the candidates with a list of resources 
of different experts within the wide scope of aquatics. The content 
for this ee) includes: (1) Organization of Programmes (Aquatic); (2)° 
Programmes for the Novice Swimmer; (3) Water Safety Programmes; and (4)- 
Programmes for the Advanced Swimmer. | 
During level I, the orientation will be most effective through 


film and the lecture- discussion group approach. During this time an 
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enjoyable and favourable situation will be established by noting group 
expectations, their community needs, their personal experiences and 
skill in aquatics. Each candidate is expected to participate in all 
activities. Each candidate will be responsible for conducting a part 

of the programme. Written assignments will be geared to aquatics in ° 
such a way that the candidates have the opportunity to relate the in- 
formation to their own community. Evaluation will be continuous and 
based on feedback from groups, peer group assessment, and completion 

of assignments. 

The second level of the programme, is to supplement the core 
programme. It is to coincide with the pineeea Peseinctal Recreation. 
Leadership Policy that allows two years to prepare an adequate leader. 
Stress is on the techniques pray for conducting the chosen activ- 
ities. Three activities will be offered simultaneously. Each section 
will extend over a two week period so that the leader can become pro- 
ficient in the basic skills in two activities at the end of Level II. 
During the first section of Level II, Games - Diving - Synchronized 
Swimming sections will be offered. During the second two weeks, the 
second section of Level II will offer - Lifesaving - Pool Operation 
- Competitive Swimming. Onleane of the three offered can be chosen 
by the candidate during each section. 

It is hoped that this rationale is helpful in the construction 
of similar egies Leadership Training ecuane for camps, communi- ; 
ties, and schools. Rie. babionale proposed has defined the role of the’ 
Recreation Aquatic Leader in a community, established criteria for con- 
struction of an effective aquatic programme, and suggested a method of 


application of this rationale to an aquatic leadership training curric- 
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ulum.. It has been. the intention of this study to develop some of the 
major implications for expanding and adapting the scope of an aquatic 


training programme, for recreation leaders, in their communities. 


III, RECOMMENDATIONS 
1. Aquatic leadership be recomsized ne an integral part of the total 
community recreation leadership development. 
2. Pool staff throughout Alberta be encouraged to develop and work 
with an aquatic leader as a part of the community recreation team. 
3. Further conceptualization of the roles related to the aquatic lead- 
er aS a recreation leader, (facilitator, instructor, advisor, initia- 
tor, counselor, educator) take place in order to Paoiideaee the develop- 
ment of an integrated body of knowledge. 
4. The Canadian Red Cross Society and the Royal Life Saving Society 
of Canada recognize the need to integrate aquatic leadership with the 
community recreation programme. 
5. Further measurement techniques be devised to evaluate leadership 
effectiveness. 
6. An evaluation programme be used during eva after the leader is es- 


tablished in the community recreation programme. ‘ 
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ALBERTA PROVINCIAL RECREATION NEEDS 


Excerpts from Lionel J. Fournier, "Survey of Recreation Components Oper- 
ating in Selected Areas of Alberta" Unpublished Master Thesis, , 


University of Alberta, Edmonton, Alberta, 1964. 


Recommendations: (p. 103) 


2. The provincial government through its Recreation and Cul- 
tural Development Branch should continue to encourage munici- 
palities of the province to systematically survey their re- 
creation leadership resources and devise ways and means of 
cultivating these leaders with a view to retaining their ser- 
vices for the maximum benefit of the population.., 


3. ...Courses presently sponsored by government, university, 
and sports governing bodies in the province should be re-ex- 
amined with a view to establishing a system of progressive 
leadership training whereby individuals would be attracted 
and whereby leaders would be advanced from the regional to 
the provincial levels of instruction. 


Needed Research: (p. 106) 
2. An examination of the factors contributing to the prob- 
lem of securing and retraining qualified leaders at all 
levels. 
3. An evaluation of leadership courses operating in the Pro- 


vince of Alberta with a view to implementing a coordinated , 
system of leadership training. 
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APPENDIX B 


INTERVIEW NOTES 


1. MR. L. A. THOMSON 
2. MR. R. KIRSTEIN 


3. MR. A. G. GILMET 
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Basis of Discussion for Interview with 


MR. L. A, THOMSON 


Supervisor of Recreation Education 
Department of Culture, Youth, and Recreation 
Government of the Province of Alberta 
Edmonton, Alberta 


1. Current Recreation Leadership Programmes in Alberta 


A. Specific. clinics. - 


i.e. aquatic workshop, cross-country 
skiing 
location, goals, attendance 


B. Recreation leadership or group leadership programmes 


how often held, attendance by whom? 


C. Sponsors of programmes - public, private, government 


D. Evaluation - 


co-sponsors 


future programmes, area, qualifications 


2. Provincial Recreation Leadership School 


A. Relation to professional leadership administration train- 


ing 


B.: Candidates S 


C. Purpose of course 


D. Curriculum = 


3.. Role of Leadership 


need in community 
selection criterion 


training for what? (philosophy) 
goals, qualification attained, education 


administration 

selection of content (optional, compul- 
sory) 

organization, approach, prerequisites 

methods (field work, theory, practical) 

relation to established leader program- 

mes in specific activities (aquatics, 
first aid, etc.) 


A. The nonprofessional leader in the community 


need, task, experience 

authority, responsibilities, limita- 
tions ‘ 

qualifications (behavior, task, situa- 
tion) 

facilities, equipment 
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B. Teacher - leader role 
‘". task, situation or behavior oriented 
approach to position 
4. Future Programmes for Recreation Leadership Development. 


A. Philosophy (need, tasks, principles, curriculum) 
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Interview with Mr. L. A. Thomson: 


Thursday, April 5, 1973 - CN Tower, Edmonton, Alberta. 


Current Recreation Leadership Programmes - 


Provincial Aquatic Workshop: 


a. A. G. Gilmet, Director of CRCS in Alberta initiated the or- 
iginal format and content for the Workshop. 

b. Workshop is run by the Province and backed by the CRCS, RL 
SSC, and other aquatic interest groups. 

c. Content is controlled by the Provincial Department of Cul- 
ture, Youth, and Recreation in Alberta. 

d. The goals are to help satisfy the needs in the communities, 
to provide consistent guidelines and standards in aquatics 
throughout the province and to develop a liaison between 
the community and the experts. 

e. Calgary and Edmonton alternately host the eo Pabe? to. facx 
ilitate maximum participation. 

f. The Workshop is attended by experienced aquatic leaders 
and those employed and sponsored by their communities. 


° 


Recreation Leadership Programmes: 


a. The aquatic workshop is held once a year at the beginning 
-of the summer session. 

b. _The aim of the aquatic workshop is not to train a leader 
but to create a place for him to acquire knowledge of aqua- 
tics, to discuss specific problems from his area, and to 
stimulate new ideas for his own programmes. 


Sponsors: 

a. A candidate may be sponsored by a club, government or com- 
munity. 

b. The Aquatic Workshop usually is co-sponsored by the govern- 
ment and an Educational Institution. 


Evaluation: 


a. In future years the workshop will probably be incorporated 


into college programmes such as the Leisure Education Pro- . 


gramme at Mount Royal College in Calgary. 


b. The workshop will probably cater to both temporary and per- 


manent aquatic staff. 

c. The workshop will encourage direct consultation between 
provincial staff and individual community recreation staff 
at any time of the year. 

d. The workshop will probably be more extensive and held at 
‘least twice a year. 
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Provincial Recreation Leadership School - 


Relation to Professional Leadership Training: 


a. 


b. 


Training acts as a prerequisite to further recreational 
training. i 

Training gives an introduction and insight into the require- 
ments for the professional recreation field. 


Candidates: 


Each community chooses a candidate according to their speci- 
fic requirements. 

To attend the Leadership School, the candidate must be spon- 
sored. 

The Leadership School encourages sponsors to visit the School 
and their candidates during the session. 


Purpose of Training: 


a. 


The goal of the Leadership School is to train an activity 
leader capable of handling all aspects of an activity, in- 
cluding minor administrative details. 

Graduates of grade eleven are the youngest candidates at the 
School due to the amount of responsibility leaders are ex- 
pected to assume. 

The educational environment is as much a part of the Leader 
training as the course work is. 

The School recommends that graduates work with other profes- 
sional staff to increase their effectiveness and to further 
train them in recreation. 

The School provides a limited opportunity for field work 
which is included with most of the subject areas taught. 

The graduate of the School receives a certificate oF the ac- 
cumulated hours attended in each subject. 


Curriculum: 


ae 


Selection of staff to teach at the Leadership School is im 
portant because each course's content is determined by the 
staff member teaching in relation to the overall School phi- 
losophy. . 

Curriculum core and optional subjects are based on community 
needs. 

Course subjects change in relation to the demands and needs 
of the Province - i.e. 1928 emphasized fitness and 1971 em- 
phasized recreation for the Handicapped. 

Participation is encouraged but skilled performance is se- 
condary to teaching and communication skills. 

Skill is not important beyond the enjoyment and 'intellec- 
tualizing' ability for the candidate. (To 'intellectualize! 
is to know the skill well enough to teach and communicate 
with the learner. Jeff Hughes.) 
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f. Throughout the curriculum the emphasis is on open and honest 
interaction and communication. 

g. Field work and practice teaching help the candidates to 
transfer their skills to practical situations. 


E. Leadership: 


a. It is not a tangible concept that can be taught but a mixture 
of various roles - teacher, facilitator, administrator and . 
change agent. 

b. Leadership requires a quality of a good, concerned, knowledge- 
able individual with the ability and sensitivity to adapt and 
assess the needs of the group. 

c. Leadership can grow in a protected but realistic environment. 

d. Leadership is not just a physical skill performance. 


3. Role of Leadership - 
A. Definition: 


a. The role is not a situation, an attitude, a.characteristic or 
a behavior but rather an entity closely aligned with teaching 
and developing others. 

b. Leadership role varies with other variables and therefore is 
not identifiable per se. 


B. The Nonprofessional: 


a. Activity leaders are needed. : 

b. The public school provides the basis for all leadership. 

c. Leadership effectiveness increases with experience. 

d. Leader authority extends to within the leader's own group. 

e. The leader should be under the guidance of a senior person. 

f. The leader needs to possess a basic ability in many chosen 
areas so he can be sensitive to group needs, set group goals 
and encourage participation. 

g. Facilities are making it increasingly necessary to train more 
nonprofessional leaders. 

h. Nonprofessional leaders are the backbone of many community 
recreation programmes. 


C. Teacher/Leader Role: 
a. There is no differentiation necessary between these roles. 
They are one aspect of helping others. 
b. The dual role emphasizes the need to develop behavior in dif- 
ferent ways. 
4. Future - 


A. Philosophy: 


a. Education and recreation should increase concurrently. 
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The prediction for recreation expansion is for moving it into 
the schools and colleges. 

More diverse programmes can occur over a longer period of 
time. 

Professional leadership development is important as the role 
of the nonprofessional leader is lessening. 


Provincial School: 


The future role of the Leadership School is consultation. 

The 'live-in' concept of the school during Leadership train- 
ing is not practical’. 

After being given the training, a leader should have to prove 
himself capable before being certified. 

Field work is an important part of recreation training. 
Curriculum must change with societal needs. 

School aims will be to increase both the quality and quantity 
of recreation leaders for the communities. 

The Provincial School caters to all age groups and interested 
communities. : 

Recreation is always a joint effort of leadership and group 
co-operation - even in aquatics. 
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Basis of Discussion for Interview with 
MR. R. KIRSTEIN 


Supervisor of Aquatics 
Faculty of Physical Education, University of Alberta 
Edmonton, Alberta 


1. Current Instructor/Leadership Programmes (CRC & RLSS) 


A. Initiation of leadership programmes 
- qualifications (prerequisites, graduation) 
- need, goals 
- format 
- limitations 
- evaluation 
B. Continuing Training - clinics for whom? when? 
- need 
- format 
- Limitations 
- evaluation 


2. Aquatic Considerations at the University of Alberta 


A. ,Staff qualifications 
- selection of candidates 
- expectations 


B. Student Pre-employment Training Programme 
* . sponsors 
- what made you initiate course? 
- selection of content (criteria) 


3. Role of Leadership in Aquatics 
A. The nonprofessional aquatic leader in the community 
- need, task, experience 
- authority, responsibilities 
- qualifications 
B. Teacher/leader Role 
- task, situation or behaviour oriented approach 
- demand-supply 
4. Future Programmes for Recreation Leadership Development 
A. Role of organizations (CRC & RLSS) 
B. Role of aquatic leader 


- relation to existing organizations 
- curriculum : 
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Interview with Mr. R. Kirstein: 


Friday, April 6, 1973 - University of Alberta, Edmonton, Alta. 


A. 


Current Instructor/Leadership Programmes - 


Initiating Programmes: 


Due to the duplication of services the CRCS and RLSSC co- 
operated to provide a joint leadership training course. 
Joint leadership programmes were initiated by the National 
Committee for CRCS and RLSSC. 

Ontario provided the main impetus to the joint programme. 
Working programme changes are initiated at the Provincial 
level. 

An effective training format would be to provide notes to 
conduct courses with alternate methods of presenting same 
material. 

Stress should be on a brief explanation and practice of 
principles. Example of stroke correction: Lecture - in- 
crease resistance and decrease propulsion, while in the 
Pool - look for: either event in the worst stroke of par- 
ticipant and correct by identifying the principles and 
discussing why. 

Leader training should build and produce approaches. 
Course outline of seven topics to be covered in ten weeks 
is unrealistic. 


For improvement present a basic course in the three funda- 


mental areas - Beginning Swimming; Stroke-Correction; and 
Lifesaving. 

Requalification Clinics to increase areas of competencies 
in aquatics. 

Shaping of skills should be encouraged among leaders, along 
with the use of positive reinforcement, humor and attitude 
positivity. 

RLSSC is a totally volunteer organization financed by the 
number of awards produced. It wants to maintain its status 
to prevent any outside control. 


Continuing Clinics: 


Two national workshops were held in Alberta this year to 
inform people about the progress of the joint committee 

and to teach skills. 

Communication is a problem. 

The Provincial Aquatic Workshop course conductor clinic is © 
a three day session and should stress approaches to commun- 
icating skill rather than increasing skill knowledge. 
Teaching experience should be a prerequisite to this course. 
The material is in the form of hand-outs, films of good in- 
structors teaching skills and discussion. 

Focus should be on how to conduct courses. 
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C.* Evaluations 


a. The joint programme is never going to work until it is ad- 
ministered by one organization which is not possible due 
to the different roles of each organization. In Alberta 
the CRCS dominates leadership training for aquatics: while 
in Ontario, the RLSSC plays the dominant role. 

b. There is no standard examination or control of course con- 
ductors. : . 

c. CRCS policy prefers to encourage participation than limit 
it to qualified persons conducting courses. 

d. Course conductor training is inadequate and is left to 
chance development within each situation. 


2. Aquatic Considerations at the University of Alberta - 


Av: “Stat ie 


a. References are important indicators of type of person and 
his capabilities. 

b. Personal observation around the programme and interviews . 
help indicate the interest and skill of candidate. 

c. The on call (volunteer and part time) help system helps 
both candidate and supervisor to become familiar with the 
job before he is taken on permanent staff. 

d. All new staff should be supervised. 

e. Prior to each staff group hired, a commitment should be 
made to attend a session on job skills as it serves to re- 
new skills, introduce staff, and increase incerest in own 
‘skills. : 

f. Participation in other aquatic programmes is recommended 
as it helps stimulate interest and relieve boredom. 

g. The pool is a responsibility to be taken seriously and must 
be adequately covered at all designated times. 


B. Pre-employment Training Programme: 


a. Content includes a selection of all the areas of aquatics 
found in most pools with stress on summer programmes. 

b. The training takes place over a four month period, starting 
with a once a week training and increasing in the latter 
half of the session with responsibilities five times a week. 

c. All responsibilities are supervised. 

d. Experience is the basis of training. 


3. Role of Leadership in Aquatics - 
A. The Nonprofessional: 
a. They are interested volunteer but not necessarily skilled. 
b. Programme costs are decreased with the use of nonprofes- 


sionals as they can help in club meets as timer etc., or 
during instruction. 
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c. Volunteer instructors can help increase the teacher/pupil 
ratio. 

d. Volunteers are not responsible entirely, they must be su- 
pervised. 

e. Theuse:of Ms ae aa le te is valuable if the safety fac- 
tor is covered by qualified personnel. 

f. Volunteers can instruct as it is a fallacy that one must 
be able to do things well physically to teach them well. 

g. A thorough understanding of the programme aims is necessary 
before a volunteer attempts instruction. 


Teacher/Leader Role: 


a. The leader is a teacher under 19 years of age in the CRCS 
Leader system. He is a helper and not a qualified instruc- 
tor. He must always be supervised as he is not solely re- 
sponsible for the groups safety. 

b. The leader in this sense does not initiate change. In the 
CRCS system, a great deal of knowledge about the system 
and the skills is needed to assume this type of leadership. 

c. Leadership training in other areas of aquatics have not 
been effectively established on a wide scale. The trouble 
is assessing the needs and requirements of the skill in 
relation to each individual participant. 

d. Pool managers need to encourage the new leaders and instruc- 
tors to grow and develop their skills. 

e. Pool managers need to offer an on-going leadership develop- 
ment programme specific to their community needs. 


Future Programmes for Recreation Leadership Development - 
Organization Role: 


a. There needs to be official recognition of the problem of 
aquatic leadership. 

b. There needs to be established courses for conductors which 
set standards for initiating programmes and develop a 
source book of approaches and guidelines for course con- 
ducting. 

c. There needs to be Pavel eeneke on the National Level to be 
effective. 


Aquatic Leader Role: 


a. A volunteer can develop into an instructor by increasing 
his skill comprehension and performance in aquatics. 

b. There is an increase in available pools in Alberta and an 
increase in community support of Water Safety Programmes. 

c. Leadership and sponsors are needed as summer programmes at 
outdoor pools are seldom professionally run. 

d. The pool needs an on-going system to compensate for the 
transient seasonal employment within the facility. By 
keeping the resources constant, a pool should be able to 


Ligud\xodon02 ofa oie ee a8 4 


- suctioyeiape tae te = Tay ate a ° ie Tiong ~s E 
i il i 1p nena: rai 


i ciseeason at emis: gga 
caaesan sag 


‘ 5 ‘ ‘he a : : “y [ye 
2090 of3 ab 9gs. tat per Ql xebne re eee tebesi adT «sp -/ 
«Ue Sei. boidi Isap: § Jon brs toqisd & Ei et ye zebsed 
8% visfoe Jon 2k of ee besivesque 9d" 


sid pl: .sighgio steigtat on sscb Smee - ge ehaei edt «d 
meateye aA9 bey om 


30 moldorq ofa ao a 3. ins 
dosw. etovbubass rob ate 

ais Be a agra 
sai edt ‘fe tnsaav i oved od dd ehoorexedT .9 a 
elaislatc blac at ey 


ipsa vd. sedieibiet a& otnt golsvab- BS asdienndlads A .s 
23898 Seups nt s2npmtoirag Sink cokensdanqmed iLiee ets - af 
na bas g3xsdis | nt eleog~ eddgtisvs al steeg3ni fe eh exedT .d 
Pes ee ‘Ydeiss wIEeW to Sroggue: ‘esd iS ni eesstoak ; 
— tiie a bebsen e146 exoanoge bas qidaxcksed > 
fa - : a k = : ne A ies 7 g M4 i ab 
\ = ~ aay ) ' 


be self-sufficient in five to six years. 

e. There can be four or five nonprofessionals instructing with 

one qualified guard. It is not ideal but possible to en- 
courage community participation and interest in aquatics 
with this approach. 

f£. Recommendations for future aquatic programmes are that 
there should be an interest oriented programme; the leader- 
ship course should be shortened to cover basics; communica- 
tion methods should be taught; and all approaches should be 
Suggested, tried, supervised and evaluated with both profes- 
Sional and nonprofessional staff. 


Educational Institutions: 


a. Each has their own independent programme. 

b. Institutions are good places to innovate changes but per- 
manent changes come from the national organizations. 

c. Institutions should co-operate with the community for in- 
structional and recreational aquatic activities if at all 
possible. ; 


reo 


Basis of Discussion for Interview with 


. MR. A. G. GILMET 


Director of Water Safety Service Alberta - North West Territories 
Canadian Red Cross Society, Water Safety Service 


Edmonton, Alberta 


Current Instructor/Leadership Programmes 


A. Initiation of leadership programmes 
- need, goals 
- format 
- limitations 
- evaluation 


B. Continuing training - clinics for whom? 
- need 
- format 
: - limitations 
- evaluation 


CRC Role in Recreation Development 


A. Provincial Government 
- aquatic workshop 
- facilities, equipment 
- training programmes 


B. Institutions 
- high schools 
- colleges 
- universities 
- pools in communities 
- instruction, control, facilities 
- programme, curriculum 


Role of Leadership in Aquatics 
A. Qualified Personnel 
B. Volunteers & nonprofessional leaders 
- role 
- authority, responsibilities 


". qualifications, specifications 


C. Teacher/leader role 


when? 


- task, situation or behaviour oriented approach 


- demand - supply 
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4, Future Programmes for Recreation Leadership Development 


A. Role of Organizations (CRC & RLSS) 


B. 


Role 


of aquatic leaders 


need tasks 
authorities 
curriculum 
method and principles 
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Interview with Mr. A. G. Gilmet: 


Tuesday, April 10, 1973 - Red Cross House, Edmonton, Alta. 


Current Recreation Leadership Programmes - 


A. Initiation of Leadership Programmes: 


ae 


b. 


Leaders should have the opportunity to choose the activ- 
ity of instruction. 

Leadership training programmes should be open to everyone. 
Reason for the Aquatic Workshop was to broaden the lead- 
ership base of aquatics at all levels. 

The Provincial Workshop is geared to summer activity 
aquatics, although it has carry-over value into the win- 
ter programmes. 

Principle people in the areas of aquatics. were used to 
be resource personnel for the Workshop - i.e. RLSSC Re- 
presentative, Representative from Diver's Den (Skin and 
Scuba diving), Synchronized Swimming Representative, Div- 
ing Representative, Competitive Coaching Representative, 
etc. 

The Provincial Aquatic Workshop is one of the most suc- 
cessful ventures of the Department of Culture, Youth and 
Recreation in Alberta. Last year eighty to eighty-two 
areas were represented at the Workshop in fifteen differ- 
ént activities. Now British Columbia, Saskatchewan and 
Manitoba are setting up similar Workshops. 

The Provincial Workshop started from the water safety 
conferentes eighteen years ago when the needs of the com- 
munities were outlined. At that time filter systems and 
pool construction was of utmost concern whereas today 
leadership and skill development is stressed. 

The Workshop has improved since people are not reluctant 
to share their knowledge. The Workshop has developed in- 
to an important. clinic for community recreation especial- 
ly when the government came in with a recreation pro- 
gramme where each pool could count so much per head for 
financial aid. From this swimming and pool programming 
became important to the public. 

The Workshop was the result of the demands of the com- 
munities. 


B. Continuing Training: 


a. 


Those instructors unable to meet the physical performance 
skill level are given provisional qualification. -The 
CRCS made the error of demanding that a lifeguard have 
the instructor qualification. This is now-changed with 
Bronze being the minimal requirement for lifeguard train- 
ing. 


128 


.B1A ,dotvombe- .sevo%. egox0 baa —~ 


ly comms 108 ati Ss bbs : 
Sea aide 


_Wigos of3 aborts o3 ‘ettmuatrongo “Sie oven b 
| —  mobtsetsea 
SOT IVS o3 nego sd ‘Dbivode somite rg 0-T@ antnte L G5: 

-besl ons nabsord. oF en bape: obthiepa: sey > 


¢dividos peppery a3 boteog Bi qiieaaale 
-niw sit d3nt sulsy Tevoayrtss eet tf liga 


ov -bssp o1sw 2oizsups to agers sr2 nis 7 
-69 De0dH ..t = woredroW ea +02 Ionqoays 
bos sftt@) aod e'yaviG word ovisatasestgsn. 
«VEG -ovideiasesigsn gatimaiwe bos inondany? a 
. Svi istagassge gatdoped ov siseqmdo oe iB: 


sue teGm sit to sno ei sa ieubeels ‘otisuipA I 
bas saucy serwsire. Sieg pean sie 20) 86 


--* 


ee ee eee ae “ais 

‘yabise asdse aii mox} bes gen ab: 

- fod sd¢ 76 shaea: odd sioatw ‘ops eraey a98aite 
_ bis emezeye-re5182 sats ‘tand-gA. “beatlaue. 


East 


Aeomsy, $a. 28W fe 


F ab 3a: ofovah 4, 
ems aiq ge Ba bev 
“ietaanes vnokaneyer “tavemnoe Tot tate 
| fidw ob-améo 3 as mss 
108 beer 19q Boom oe Imud9 L199 loog Hass osedw suman 
SATE BIA ye ekds moet \Egar one c : - jam 
oitdug sda oF Insszega . é od ee 


“02 a = eb aweey. ong To Aiveox ind ae 3 


& 


2. 


A.. 


3. 


AS 


Provisional certification is given to encourage skill de- 
velopment of the leaders and instructors. 

The safety aspect of the qualification cannot be minimized, 
so provisional instructors and leaders need to be super- 
vised at all times. 


CRCS Role in Recreation Development 


a. 


g- 


Provincial Government: 


The Course Conductor's Session at the Aquatic Workshop is 
to encourage participation in the programme, to explain the 
objectives of the programmes, and to interest them into 
contributing their time and talent in a good programme. 

The Courses at the Aquatic Workshop are meant to inform ra- 
ther than train leaders, course conductors or instructors. 
There are different types of people employed for the summer 
and year round programmes. The summer help is usually 
part-time students whereas the winter programmes often have 
professional staff. ; 
Year round programmes depend more on the competence and ex- 
perience of their staff than in the summer programmes. 

From the summer training and proving grounds, many part- 
time help employees go on to a more permanent job with a 
year round programme. This is where the Provincial Work- 
shop is influential on the year round programmes. 

At the Workshop standards are upheld so that in Alberta 
there is a good chance that less than 1% of the pools are 
not maintained in accordance to the Department of Health 
Rules and Regulations. 

Pools can now be programmed successfully to run up to six- 
teen hours a day. 


Institutions: 


a. 


b. 


There are learn to swim programmes in the school agenda 
where’ possible. 

The CRCS and RLSSC work with the institutions to promote 
water safety and as a liaison with the. community. 


Role of Leadership in Aquatics 


Qualified Personnel: 


a. 


b. 


The recreation director is generally responsible for the 
maintenance and programming of the pool facility. 

The CRCS acts as consultant for establishing swimming and 
other aquatic facilities and staff in each community. 
Cost, use, staff, and programme are discussed in light of 
each community's needs. 

Self-supporting pool within each community are encouraged. 
The Recreation Director should direct the programme. 
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e. A successful programme has its own leadership training ses- 
sions geared to the community needs. 

£. Good staff is essential in the first year of programme 
planning as the staff will sell a good programme and encour- 
age community participation. 

g.- Starting with the best possible programme assures a sound 
and enjoyable use of the facility throughout its life. 

h. It is extremely difficult to get good pool supervisors and 
instructors because after they are trained in aquatic lead. . 
ership many leave to pursue other recreational careers. 

i. The quality of aquatic leadership is so good that communi- 
ties are willing to pay a good price for their services. 


Volunteers and Nonprofessional Leaders: 


a. The recreation director is a professional leader whose ser- 
vices help to sell and inform the community about aquatic 
activities. 

b. Professional Recreation Directors may not be skilled or to 
knowledgeable about aquatics and may need to be given a 
broad background on the various activities. possible in the 
community. 

c. Professional Aquatic Supervisors are skilled but few in 
number, necessitating the use of volunteer and nonprofes- 
sional to act as aquatic leaders. 

d. Selection of nonprofessional leaders is done personally by 
Mr. Gilmet to ensure a double responsibility to the Direc- 
tor of the CRCS and to the community where he works. 

e. Programmes and instructors and leaders are evaluated by 
what other people in the community have to say about the 
instructor's programme or abilities. 

f. The weaker leaders and instructors should drop out gradu- 
ally as the system's efficiency increases and the standards 
increase: 


Teacher/Leader Role: 


a. Leader is sent to the workshop to obtain information. and 
guidelines for his community programme. 
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Water Safety Director (Gilmet)_ Community 
" ~ oa 
! ] 
Committee | a> Recreation Director 
(Water Safety Specialists)--~~ ; 
(Kirstein, Smith, etc.) |! eee? 
| Pool Supervisor—y 
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Key: ———— Responsibility 
———-— Consultation provided 


The forty hour training course offered to the instructor or 
leader do not make the good instructor or leader. 

The instructor and leader must have a feeling for others, 
compassion and the drive to want to help others enjoy them- 
selves. 

Aquatic Instructors chose the position or status voluntar- 


“ily. 


Aquatic Instructors should be given the opportunity to ex- 
tend their skills and knowledge. 


4. Future Programmes for Recreation Leadership Development - 


A. Role of the Organization: 


a. 


Bs 


The CRCS provides basic training in swimming as a basis for 
all aquatic activities. 

After the swimming basics are mastered the CRCS encourages 
people to look for other aquatic skills in other organiza- 
tions to increase their enjoyment and safety on water. 
RLSSC is a natural outflow of the CRCS. 

The RLSSC and CRCS support each others attempts to help the 
public to safely enjoy the water. Both organizations have 
a responsibility to the public and both rely on qualified 
and volunteer staff. 

The CRCS Leader programme provides the basic responsibility 
skills required in most programmes. 

Communities should provide additional opportunities for 
meeting their needs through an individual leader programme. 
Instructors are qualified from a standard National Core 
Programme administered by the CRCS at set times. 
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h. Instructors and Leaders are encouraged to guide and shape 
aquatic skills rather than coercing or demanding a set per- 
formance. : 

i. An instructor qualified through a Red Cross Programme is 
expected to accept the responsibility seriously. 


Role of the Aquatic Leader: 


a. The volunteer is disappegring due to social pressures. . 

b. The Provincial Workshop is an endeavour..to prevent a gap 
between the professional and nonprofessional interested 
person. 

c. Future Leader Courses should be conducted within each com- 
munity, tailored to their individual needs. 

d. Continuous service training opportunities need to be in- 
creased. 
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APPENDIX C 


LEADERSHIP MODELS 


1. Paradigm for the Study of Leadership 
2. Conceptual Framework of the Change Process 


3. Direction of Effect in the Organization .System 
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1. Paradigm for the Study of Leadership: 


(R. M, Stogdill and D. E. Coons, "Leader Behavior: Its Descrip- 
tion and Measurement," Bur. Bus.Res.Monogr., Ohio State Univer- 


sity, 1957 as found in B. M. Gass, Leadership, Psychology, and 
Organizational Behavior, New York, 1960. p. 88) 


GROUP FACTORS 


group history 

group composition 
group structure 

group task and goals 
group activities 
response to environment 


GROUP CENTERED 
EVALUATION 


EFFECTS 


goal achievement DETERMINERS 

group morale OF OF 
group integration 

group efficiency 7 ~  CONCOMITANTS 


group survival LOF 


DEFINITIONS OF A LEADER BEHAVIOR DEFINITIONS OF 
LEADER a LEADER BEHAVIOR 


CONTENT DESCRIPTION 


Office holder What he does By whom desired | Executive 


Influencer How he does it By what method Influence Acts 
Chosen Person Initiation of 
Effects 


DETERMINERS INDIVIDUAL CENTERED 
EVALUATION 


‘EFFECTS personal success 


votes for leader 


merit ratings 
job satisfaction 
changes initiated 


INDIVIDUAL FACTORS 


Attitudes and values Biographical data Identifications 
Responses to Personal characteristics e 
environment 


CONCOMITANTS 
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22, TRY Pouceprual Framework of the Change Process: 


Taken from (H. P. omer: and B. 0. Saxberg, Personality and 
Leadership, Addison-Wesley Publishing Company, Reading, Mass., 
1971, Ps LSD) 


ee 
EXISTENTIAL-HUMANISTIC BASE 


6: 


2% - : Se GROUP DECISION- 
CLIENT- CENTERED {CASE METHOD} |ROLE-PLAYING]| |LABORATOR MAKING 
THERAPY TRAINING and 
a PARTICIPATIVE 
MANAGEMENT 


Fig. 6. Conceptual -framework of various change processes. 


1. EXISTENTIAL-HUMANISTIC BASE 


Man is conscious of himself as an integral part of experience; 
This enables him to determine and choose among alternatives; 
Events influence his choices but do not determine’ his behavior; 
His choices tend to actualize his potentialities; 

Hence man is responsible for what he is and what he becomes and 
has the capacity to be co-operative and constructive, good rather 
than evil. 


2.  CLIENT.CENTERED THERAPY 


If client takes active part in unraveling his problem; 

If therapist is empathic, values client as a person, and is permis- 
sive rather than directive; 

Client may resolve his eon tam as he peveeives past experiences in 
new ways. 


3. CASE METHOD 
If student is made responsible for solving problem; 
If teacher is more concerned with helping than telling; 


If learning climate is psychologically "safe," 
Learning is facilitated. 


4. ROLE-PLAYING 


If an individual takes the role of another 
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In an acceptant, experimental climate, 
He will learn to know himself and others better. 


LABORATORY TRAINING 


If an individual reveals himself and 

Receives nonthreatening feedback from others, 

He can re-examine his self-concept and experience, 

Increase his self-awareness and acceptance, and ° 
Learn to understand and accept others, 

Improving his social skills. 


GROUP DECISION-MAKING and PARTICIPATIVE MANAGEMENT 


If all group members, according to their capacities, are involved 
in planning and decisions, 

If leaders are supportive rather than authoritarian, 

Problem solving, personal satisfaction, and acceptance of decisions 
are improved. : 3 
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3. Direction of Effects in the Organization System: 


R. M. Stogdill, ''Basic Concepts for a Theory of Organization," 
(Management Science, Vol. 13, No. 10, June, 1967, U.S.A.) p. B668 


Variables: 


Outputs 


| Processors 


Operations (0) 
Interpersonnel (L) 
Structure (S) 


Product (P) 
Drive (D) 
Cohesiveness (C) 


Actions (A) 
Interactions (1) 
Expectations (E) 
Task Materials (T) 
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APPENDIX D 


LEADER TRAINING PROGRAMME 
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LEADER TRAINING COURSE 


THE CANADIAN RED CROSS SOCIETY © 


Course Outline: 


Seven one-hour lectures plus film 
presentations. 


Orientation 

Fundamentals of Swimming 

Teaching Swimming 

General Principles of Teach- 
ing 

Life Saving 

Artificial Respiration 

Water Safety Knowledge 


Practical training - five hours 
of teaching at non-swimmer level; 
five hours at Junior level. 


Practical Skills - strokes, life- 
Saving procedures, artificial re- 
spiration, etc. 


Leader Evaluation: 


1. Written - water safety ques- 
tionaire, Senior level, plus 
safety aspects of water skiing, 
skin diving and small craft. 


2: Practical - reaching aids, 
water safety, basic skills rescue, 
‘artificial respiration, etc. 


3. Swimming - continuous use of 
strokes for 375 yards (all basic 
strokes) 


4. Teaching - ten hours minimum 
of actual experience. 


PROPOSAL (CYR) ~ 


Course Outline: 


Use of films, reference materi- 
als, and other sources. Partici- 
pation is stressed. 


Organization of Programmes - 
communication skills, public 
liaison, pool and waterfront 
planning, games and adapta- 
tions. 

Novice Programmes - water or- 

ientation, fundamentals of 

swimming, games and skin div- 

ing — 

Water Safety Programmes - 
lifesaving, water safety, 
A-R, games, activities. 

Swimmer Programmes - water 
sports, small craft, compe- 
titions. 


1 


Optional: (Level II) 


fle 
Zs 


Games/diving/synchronized 
Lifesaving/competitive/pool 
operations. 

One activity from each group. 


Leader Evaluation: 


1. Continuous from feedback and 
constructive criticism. 


2. Written: assignments relat- 
ing to community, resource book 
of activities. 


3%. Practical: field:workiwith 
peer and community. 


4. Swimming: participation and 
personal improvement towards own 
goal. 
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LEADER TRAINING COURSE (Continued) 


Limitations: 


1. Stress is on practical phys- 
ical ability. 


An instructor without author- 


3. Not necessary to understand 
only to perform physical skills 
well. Material is repeated in 

instructor qualification. 


Limitations: 


1. Stress is on practical appli- 
cation in terms of candidates com 
munity needs. 


2. Dynamic community leaders in 


other recreation areas. 


3. Must understand framework and 
resources as leader does not know 
skills in depth. 


4. Candidates come to course 
with a variety of experiences and 
return to a variety of situations 


5. Availability of resources and 
co-operation of member associa- 
tions to provide material and ex- 
pertise. 
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